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RESUMO

Esta dissertacao foi um ;rabaiho pratico realizado com
dois grupos de alunos do primeiro periodo semestral do Curso de
Letras-Ingles da Universfdade Federal do Parana, em 1978.
| | Antes do inicio das experiencias, os 46 alunos da dis-
ciplina de Lingua Inglesa I foram submetidos a pre-testes de Com
petencia Comunicativa, Competéncia Gramatical e questionarics nos
quais revelariam suas atitudes em relagao a aprendizagem de In-
‘gles. Depois destes testes os alunos foram divididos em dois gru
pos do mesmo nivel. Um grupo foi chamado “Grupo de Controle" en-
quanto que o outro foi chamado de “Grupo Experimental”.

| 0s dois grupos tinham aulas praticas de gramatica cin-

co vezes por semana, durante 13 semanas. Alem disso eles tambem
participavam em trés sessOes experimentais, nas quais o grupo de
controle tinha pratica de 1aborat6rio e 60 grupo experimental pra
ticava exercicios de conversagao (TRANSACTIONAL DRILLS).

0 objetivo destas trés sessGes'experimentaié era desen
volver a competéncia comunicativa oré] dos alunos.

Depois do periodo de 13 semanas experimentais os alu-
"nos de ambos os grupos foram submetidos a pdos-testes de Competen
cia Comunicativa e Competencia Gramatical alem de questionariode
atitude em relagdao ao aprendizado de Ingles. De acordo com os re
sultados obtidos nos p65;testes nao havia nenhuma diferenga en-
tre os dois grupos quanto a competencia gramatical e :atitude em
relacdo ao aprendizado de Ingles. Por outro lado o grupo experi-
mental. que havia praticado "Transactional Drills" era bastante
superior ao grupo de controle em termos de Competencia Comunica-
tiva de acordo com os resultados obtidos no pos-teste de Compe-
tencia Comunicativa.

ix



ABSTRACT

This dissertation was a practical study which dealt
with two groups of the first semester of English Language
Learning of the Letters Course at the Federal Unfversity of
Parana, in 1978.

Before we began the experiments the 446 students
attending ENGLISH LANGUAGE ONE were given tests of Cammunicative
Competence, Grammaticdl Competence and an . Attitudinal
questionnaire towards the 1learning of English. After these
tests two standardized groups were made up. One of the groups
was called THE CONTROL GROUP and the other one was <called THE
EXPERIMENTAL GROUP.

The two groups attended grammar seésions five times
a week for a period of 13 weeks. In addition they attended three
experimental sessions in which THE CONTROL  GROUP had  LAB
DRILLS and the EXPERIMENTAL GROUP had TRANSACTIONAL DRILLS.

The goal of the three‘experimental sessions was. to
develop students$’ ora] communicative competence.

After 13 experimental weeks the students of both
groups were given post-tests of Communicative Competence and
Grammatical Competemce plus an. Attitudinal questionnaire towards
the learning of English. There was an absence of differences
between the two groups according to the scores obtained by the
students on the test of Grammatical Competance and the figures
obtained on the Attitudinal questionnaire. On the other hand
THE EXPERIMENTAL GROUP which had practised TRANSACTIONAL DRILLS
was far superior to the CO&TROL GROUP according to the scores
obtained on the test of COMMUNICATIVE COMPETENCE at the end of

the ;choo] semester.



1. INTRODUCTION

1.1. RESEARCH THEME:

At the present time large number of students devote
much time, ecnergy and money to learning gopeign 1énguages,wm1e
the end product is, in the majority of cases, a total imbility.
to actually communicate with native speakers in a spontaneous
sithation. This seems to indicate that the necessary training
is not being given, that students are being led towards
grammatical competence but not toWards communicative competence

Lénguage teachers are now recognising that their first
priority is to train people to communicate in a foreign language.
As a consequence a communicative approach to language teaching

is being more and more widely adopted.

1.2. THE COMMUNICATIVE APPROACH TO LANGUAGE TEACHING:

For the communicative approach, language teaching

should aim at developing the learner's communicative competence.

According to MORRONBg(p.4) this consists of the grammatical

competence which is the competence to produce and understand

an infinite number of grammatically wal;formed sentences and

the knowledge of when and in what situations a sentence s

relevant and appropriate.

MORROW3Y (p.5) goes on to state what  COMMUNICATIVE

COMPETENCE involves. He suggests that:

1.2.1. Communicative competence cannot exist apart from grammatical
competence. Communicative competenée, he sayng(p.S) s
consists of grammatical competence plus other features.

1.2.2. What these other features involve has been a matter of

speculation, he continues.39(p.5) Their function is to

specify when an utterance is appropriate to the environment
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in which it is spoken.
Joos*, mentioned in MORROWS®, distinguishes  five
different stvles in English:
1.2.2.1. FROZEN - éty]e used in notices, in official documents
and the like.
1.2.2.2. FORMAL - style used in impersonal human c0ntactsmmﬁmm.
e.g. announcers when addressing large groups
of people. '
1.2.2.3. CONSULTATIVE - style normally used by total strangers.
1.2.2.4. CASUAL - style used by friends or acquantainces,when
‘the use of slangs and ellipsis are al]owed./
' 1.2.2.5. INTIMATE - style used by close-friends and family

when silence and grunts are acceptable.

Communicative competence would involve the recognition
of the approspriateness of each one of these different levels
of speech.

Another feature of communicative competénce,MORR0w39

(p.5) suggests pased upon NIDDONSOng

, would be the recognition
of the implicative content of a sentence. He exemplifies by
saying that while grammatical competence wbuld account for the
-production of: |

HAVE YOU GOT A TUBE OF TOOTHPASTE?
as a well-formed interrogative'sentence, communicative cmmpetmce
enables us to see that it has the value of a request to

purchase or a request to borrow, not of a request for information

MORROW39(p.11) suggests that techniques and procedures

* JOOS, M. (1962). The Five Clocks. I.J.A.L., 28-5.




03

to foster grammatical competence are relevant in developing
communicative competence. However, he goes on39(p.11), such

procedures and techniques should be seen as a part of the lan

guage teaching process rather than the whole.
One example of a recent approach which places
communication as the priority of language teaching is the

TRANSACTIONAL ENGIREERING APPROACH.

1.3. THE TRANSACTIONAL ENGINEERING APPROACH

This approach is mainly ethnocentric in nature, that
is, the focus is on the community of students. This ethnocentric

view focuses on the exchange of ideas as the unit of analysis

and under it TALK is the subject matter.30(p.2)

The Transactional Engineering Approach suggests that
at the beginning of learning a foreign language the student
will feel like a stranger in the language class, in the sense
that he wi]1lhave to get informed about the regular talking
practices* of the country whose language he wants to acquire.
Examples: he will have to know how to ask for directions, for
prices of merchandise, he will have to know how to take turns
at conversatiohs, etc.

The language teacher will be the'representative of
this foreign country and sc he will be the informantt*. for

instance if the student wants to know how to apologise he will

have to consult the teacher - his guide and source.

. ‘
regular talking practices: most common subjects and ways

of talking about subjects by the native speakers of the targt
language. ‘

*% ’
informant: he will tell the students how to say things

in the target language and what to say in particular contexts.
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According to the transactional enginearing approach tre
noticeables* of any target 1aﬁguage must be part of the student's
repertoire.30(p.3) _

Once the learner gets this repertoire he will become a
regular** in that specific language. This repertoire gives the
learner the conditions for spontaneous talk. Now the student
has got the background he needed for transactions, that is, ﬁow

he is able to engage someone else inga conversation in the target

language.

In order to have a better language training the teacher
can suggest TOPICS*** for the students to interact amon ¢
themselves. Then the student will make use of the repertoire

of the target language he has already acquired.

By engaging in transactions the student, who had been
astonished by the number of noticeables he had to acquireat the
beginning of language learning, will become 'bit -~ by bit
regularized e in the target language.

ThevTransactiona1 Engineering Approach suggests30(p20)
the following phases for the teacher to set up the instructiomal

frames for helping studenis engage in transactions in the target

language:

1.3.1. RE-ENCULTURATION®(p.20)

The student will receive information concerning ‘the

-
noticeables: particular aspects of the target language

such as ways of saying that one does not rememb i
name: WHAT'S HIS NAME? C remember someone else's

**
regular: fluent speaker.

k¥

topics: subjects common speak
talk about. ' peakers of the target language

——
regularized: familiar with the conversational routine
used by speakers of the target language. ;
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‘noticeables of each situation in the target culture, for
instance the student will learh how to start and end exchanges

in the target language.

1.3.2. RE-SOCIALIZATIONSO(p.21)
The student will have to acquire special techniques
of initiating moves in a conversation such as body posturing

and facial expressiveness.

1.3.3. RE-ASSIMILATIONSO (p.21)
The student will have to be informed about the
appropriatehess of references to self-descriptions and self-

-values.

1.3.4. THE ENACTIVE STAGE30

(p.22)
This is a stage at which the student will engage
someane else in a transaction by raising contentions, taking

turns at talk, present{ng arguments, justifying, . describing,

etc.

At this stage the teacher tells the student how - to
act in particular situations, by suggesting the topic and
giving them some. topical sequences* and as é , spontaneous

fo]]ow-up,‘students' talk wi11 emerge naturally.

1.4. PURPOSE OF THE‘RESEARCH

The Transactional Engineering Approach was applied to
the productioh of TRANSACTIONAL DRILLS.

Transactidnal Drills are a kind of conversation

class which we applied to students attending the first period

*TOPICAL SEQUENCES: the sequences of a perticular
conversation, e.g. the use of "HELLO!" at the beginning and
"BYE!" at the end of the transaction.
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of English Language of the Letters Course attthe . Federal
University of Parana.

Our first objective was to investigate @hepmsmility
that TRANSACTIONAL DRILLS might lead td students' achievement
of oral communicative competence more successfully than
laboratory drills, in a short period of 13 weeks.

Because we feltthat inhibition would be a factor'mat
could affect students' positive identification as speakers of
the English Language, our second objective was to help studnts
get rid of inhibition against talking English to a community

of native speakers.

1.5, RESEARCH LIMITATION:

The experiments dea}t with in this dissertation were
made possible thanks to the flexibility of the timetable of
the first semester of English Language for students who study
the Letters Course of the Federal University of Parana in
Curitiba, capital of Parana, a southern state of Brazil. This
timetable suggests:

two hours of language laboratory

one hour of oral/aural practice

one hour of reading and writing practice

four hours in which the studentsare b practice grammar.

We 1imited_our experiments to three of the eight hours
a week of the above mentioned timetable. The limiting of our
research hours was due to the fact that the undertaking of
an experiment which lasted eight hours a week would require a
total reform of the English Lénguage syllabus. This reform
would be beyond our research possibilities, viz., that would
require the scope of a doctoral dissertation , rather than

research at Masters' level.
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1.6. RESEARCH METHOD:

1.6.1. Group Selectign:

Two groupsof students of English Language One; one
control group, which will be.called "C" from now on, and one
experihenta? groups which will be called "E" from now on;
participated in the study of this dissertation. Each ' group
corresponded to a class section of the Letters Course at the
Federal University of Pafani._

To provide us with reasonably similar groups, the
students were given tests of achievement in grammatical and
communicative competence at the beginning of the semester.

Grammatical competence was assessed by means of a
multiple choice test of elementary grammar* plus a reading
comprehension test and a writing test. Communicative Competence
was measured by a communicative competence test**, devised
specifically for this research. It consisted of an _interview
with a native speaker and situations 1in which the students
would have to provide appropriate remarks. The purpose was to

establish the common -standards of the incoming students so as

to have a set of scores against which to measure the final
communicative.skii1s of the same students at the end of the
experiment. ’

In order to haQe standardized groups, one

attitudinal questionnaire*** towards the English Language and a

* See appendix 3
**% See appendix 5

k%% See appendix 2
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catalogue questionnaire* were also _applied _to students.
Standardization in aspects suchas the following was sought:
age, sex, previous experience with English, visits abroad,
schools attended, otherllanguages spoken, reasons for learning
English and outside work.

Having all this information (tests and questionnaires)
at hand, we <classified the students into four <categories:

A-B-C - Ds

A: excellent
B: good

C: fair

D: below fair:

After having classified the students, it was quite
easy to divide them into two standardized groups, by means of
a sy§tematic method: half of the "A" students would be placed
in group C and half of them in group E, half of the "B" students
would be placed in group C and half of them in group E,half of
the "C" students would be placed in group C and half of them
in group E, half of the "D" students would be placed in group
C and half of them in group E.

1.6.2. Application of Research:

1

Both groups met for eight 50 minute periods a week.
These periods were distributed as follows:
five hours for grammar instruction and writing
practice,

three hours for English related activities.

* See appendix 1
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For the control group, C, the English related
activities consisted of two hours of language laboratory
practice based on the material presented 1in the course and one

hhour of listening comprehension practice with the . aid of
laboratory tapes.'

For the experimental group, E, the English related
activities consisted of three hours of performance of specific
communicative.acts. These performances were trained by means of
Transactional Drills. These.TransactionaT Drills progressed
from simple exchange of greetings to discussions of current
events and descriptidns of social occasidns that are common in
English speaking countries. |

The students dealt with two kinds of transactional
drills: structured and semi-free transactional drills.

The Structured Transactional Drills worked as follows:
after having received oral and written instructions on a topic
the students worked in pairs of threes according to whether a
third participant was considered likely to produce a more
natural situation. As soon as the <dindividual students felt
confident enough to speak in front of the big group, the small
groups would be dispersed and new groups WOuld be formed. These
prep sessions used to last 20 minutes. The performances in front
of the big group, which Tasted from 5 to 7 minutes were

recorded on tape. There would not be any interference by the

teacher in students' grammatical mistakes during the
performance of these specific communicative acts. During the
session after the experiment the teaéher used to rewind the

tape and to point out students' mistakes.

P

The Semi-Free Transactional Drills worked as follows:
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the students did not receive.any instruction, but they had time
to prepare, in'pafrs, descriptions of social occasions or
descriptions of cities or states. These descriptions which
lasted from 10 to 30 miﬁhtes were recorded'on tape. Once more
there would not be any interference by the teacher in studenfs'
grammatical mistakes at the time of the performance of the semi-
free transactional drills. Nevertheless after the performance of
the semi-free transactional drills, the teacher used to rewind

the tape .and to point outstudents' mistakes.

1.7. RESEARCH PERIOD:

The research project Tasted a total of 15 weeks,
including the two weeks used for pre-testing and post-testing
(see below) and was specifically aimed at ridding the students
of any inhibition théy might have about speaking English to
their teachefs, friends and particularly speakers of the target
language.

The post-tests applied at the conclusion of the
experiment took the same form as the pre-tests and covered the
éame aspects; that is to say; communicative and grammatical com-
petence tests and an attitudinal questionnaire towards English
studies. The purpose however was 8o establish which of the two
variables-lab drills or transactional drills had been more
suceessfull in prodecing ORAL COMMUNICATIVE COMPETENCE. :“wapoup

variation in Grammatical Competence and Attitude to English studies,

while potentially an area of further research, were not our primary
concern here. These tests were administered simply in case they
might throw some interesting light on any unexpected results of

the research which migbt lead to future investigation in a different
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direction.

1.8. RESEARCH PLAN

The lay-aut of this dissertation is presented in two
parts: a theoretical one and a practical one. _

The theoretical part will be called THEORETICAL
BACKGROUND and it will be divided into two chapters:

1.8.1. The.first chapter will offer some theoretical mnsikeratins

about Transactional Drills.

1.8.2. The second one will consfder how to test Communicative
Competence.

| The practical part will be called THE EXPERIMENTAL
PROJECT and it will be divided into four chapters:

1.8.3. In the first chapter we will relate some preliminary
investigation we did before starting the experiments of this

dissertation.

1.8.4. In the secocnd one we will describe the separation  of

the students involved in this study into twostandardised groups.

1.8.5. In the third one we will describe the experiments of

this dissertation.

1.8.6. Finally in the fourth chapter we will compare the two
groups of students involved in the study of this dissertation

after a period of 13 experimental weeks.



2. FIRST PART

THEORETICAL BACKGROUND

2.1, TRANSACTIONAL DRILLS THEQRY _
| In this dissertation we'de§igded our experiments based
upon the transactional engineering approach to language teaching.
Our experiments were cai]ed TRANSACTIONAL DRILLS. The reason for
ca]]iﬁg them TRANSACTIONAL DRILLS is that there was some prearation
for the transactional episode. In this dissertation we dealt with
two types of TRANSACTIONAL DRILLS which went from STRUCTURED to
SEMI-FREE.

In the STRUCTURED TRANSACTIONAL DRILLS the experimental
group students received oral and written instructions on a
particular topic. These instructions did not have totenmscessarily
followed, provided that the topic did not get lost.

In the SEMI-FREE TRANSACTIONAL DRILLS there were no
instructions and the experimental group students had to present
a series of descriptions of social occasions of Eng]ish‘speaﬁng
people. This'kind of activity was performed in pairs because it
was not a mere report on a topic, they had really to talk to me
another, in a transactional episode.

The practice of DRILLS had been previously critised by
the Transactional Engineering Corperation (JAKOBOVITst, 1970).
Nevertheless the technique PATTERN DRILLS is still used in one
form or another by recent textbook writérsf Because of this
important fact, in ]974, The Transactional Engineering Approach
offered a transactional rationale for the technique PATTERN [RLLS

which is presented in steps®S(p.67):

Step One: Define the transactional skills to be

*See bibliographical references: 4, 9, 11, 12, 18, 19, 38,
44, 54, 56.
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covered in a course or in a b]éck’quessons.This
dissertation calls the transactional skill
nractices TRANSACTIONAL DRILLS.
Step Two: Define the structural components of
the transactional skills. In thiss dissertation
the‘structural components of the transactional
Vdrf11s are ca?]éd TOPICAL SEQUENCES. As an
i1lustration we have the Transactional brill.
whose tepic is: AVOIDING UNDESIRABLE TOPICS. The
structural components* are:

(a) displaying visual acknowledgment

(&) approaching

{c) exchanging greetings

(d) fifst one makes a nasty remark

(e) secord ore tries to change the-top1§

(f) first cine maintains same topic

(g) second one expresses unwiilingness to | discuss
the tepic

() 7irst one understands and changes topic

Step Three: Provide frame sentences that

exenplify some Transactional Idioms** available
for the structural sequences. The structural-
sgquence "g" mentioned above says:

second onc expresses unwillingness to discuss  the

topic

%#Tcpical scguences

#%Transactional idicwmc are conventionalised ways of
expressing pavrticular ideas in a language.
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There are some transactional idioms available for
this topical sequence such as:
"Let's not discuss that..."
"Let's not go into that..."
"I'd rather not discuss that..."
By practising transactions the students will get used

to TALK in the target language. JAKOBOVITS and GORDONZ® say

that:
Conversations consist of a set of
transactions sequentially
perfotmed in time and
hiefarchica]ly organized. (p.137)

This means that the transaction EXCHANGING GREETINGS
will always come first in a conversation while the transaction
LEAVE-TAKING will always appear last in the same conversation.
In between we will have the transactions the co-barticipants of -
a conversation are interested in.

As an illustration we have adapted. the conversation
that is transcribed in JAKOBOVITS and GORDON28. (p.138)

(a) Hi, John. What's up? ‘

(b) Hi. Mr. Smith hasn't come in today. I need to

talk to him. Do you have any idea where he might

 be?

(c) Did you try the golf course?

(d) I tried all possible places. No one has seen him,

(d.1.) Would you do me a favor?

(e) Sure!

(f) Drive me over to his house. There is no phone and

he might be 117,
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(g) Well, I can't 1eave}the office until 6:00 p.m., I
have a meeting in half-an-hour. But I'11 ask my
secretary to do it. |

(h) Thanks friend. I appreciate it.

(i) That's nothing. I enjoy helping friends.

(j) Thanks again. Chow.

(k) See you later.

The above mentioned conversation can be split into
TRANSACTIONS such as the following?

EXCHANGiNG GRETINGS

(a) greets

(b) acknowledges greetings
ASKING FOR EXPLANATION

(a) asks for explanation

(b) gives explanation and asks for'suggestion
ASKING FOR SUGGESTION

(b) asks for suggestion

(c) gives suggestion<‘

(d) refuses suggestion.
ASKING FOR A FAVOUR

(d.1.) asks for a favour

(e) agrees

(f) tells the kind of favour he needs

(g¢) refuses favour, gives explanation and offers
anothef suggestion
THANKING

(h) thanks

(i) acknowledges thanking

LEAVE TAKING
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(i) takes leave

(k) acknowledges leave-taking.

28 suggest that the use of specific

JAKOBOVITS and GORDON
transactional performances in the classroom will help the teache r
convince the unwilling students of the desirabi]ity of the
study of foreign languages and moreover they will increase the
‘atmosphere of authenticity with willing students. They finally
- conclude:

Language Teaching will go
without worry, though not

without effort. (p.259)

NOTE: The Transactional Engineering Approach is presented
by the TRANSACTIONAL ENGINEERING CORPORATION which is divided
into two sub-corporations. One of them is located in Kailua,
Hawaii and the other one is located in Miami Beach, Florida. The
President of this corporation is Dr. BARBARA GORDON who <co-
-works with Dr. LEON JAKCBOVITS. '
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'2.2. TESTING COMMUNICATION

In any project aimed at the analysis of students’
performances in any sphere, some means of measuring that
performance with a reasonable degree of accuracy needs to be devied

In our research we were primarily interested in measuring
the communicative skills of the two groups of students. It was
therefore essential that some means could be found of testing
communicative competence.

OQur tests of communicative competence were based upon
MORROW's Techniques of evaluation for a notionaT syllabus (1977).

MORROW39(p.27) assumes that a test of communicative ability

in a foreign language must measure more than idealised accuracy.

‘He offers two approaches to communicative testing. The first one

is based on discrete-feature testng(p.27) intended to measure the

control of the communicative system such as the appropriatene ss
of a sentence to a particular context or the purpose of a uteave,

because obviously every utterance is made for a reason. The second

39

one consists of integrative tests " (p.27) intended to measure the

candidate's ability to perform in behavioural activities.

2.2.1. THE DISCRETE-FEATURE APPROACH3®(p.27)

In this approach the candidate will receivg an INPUT
datum (either written or oral), then he\will process a commuﬁcmﬂe
operation which willfinally offer an OUTPUT response (eitterwritten

or oral).
MORROW calls our attention to the fact that in this kind

- of testing approach the candidate will have to behave sometimes.as
the INITIATOR of an interaction and sometimes as the RESPONDENT.

MORROWS?

(p.29) suggests that for the RESPONDENT it is
possible to offer a MANIPULATION procedure. This consists of
providing the candidate with some data (INPUT OPERATION) and rasking

him to indicate their relevance to specified =~ situations
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(OUTPUT OPERATION). The candidate might be asked’to choose from
a set the most appropriate element in'a given situation, for
instance:
"Sjtuation: Someone makes a remark thgt you don't
understand.Yuare @ polite person. You reply:
1. What did you say?
2. I beg your pardon?
3.1 am not understanding.
4

. Repeat."

Another example of MANIPULATION PROCEDURE 1is when we
give tﬁe candidate tﬁo sets of sentences and he is supposed to
match them. One set of sentences may be written on the
candidate's paper and the other one is read out by the examiner.
For instance the examiner says:

"Excuse me."
and the candidate has on his paper the following alternatives,
so as to match the oral INPUT to the appropriaté response:

1. My sister had.a baby.
. Can you tell me the way to the bus station?

I feel terrible this morningi

o (e8] ~N
»

. Did you really?

Because it may be argued that the candidate's
identification of communicatively important features does not
allow the candidate to produce language, MORROW39(p.33) also
suggests the PRODUCTION PROCEDURE where the candidate 1is the
INITIATOR of a novel utterance. This time the candidate may be
asked to make oral appropriate remarks to soﬁe oral input data

he receives. For instance he could be asked to provide . a remark
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to the statement:
“You are standing on my foot".
In the Manirulation Procedure there would be no
assessment problem since the students' OUTPUT RESPONSES were
eithef right or wrong. In the Production Procedure, -~ however,

there is such a problem. Nevertheless MORROW3? (p.33) suggests

that "there is a possibility of standardization so that the
candidate's response may be compared to a range of native
speakers' responses". MORRON39 (p.35) adds that the

standardization is more likely to be based on a ®"fairly large

population of native speakers".

2.2.2. THE ONTEGRATIVE APPROACH3?(p.37)

Morrow suggests that in such tests the candidate would
be offered communication tasks that would be- based on behavioural
activities he would have to engage 1in. For example he would have
to: | |

2.2.2.1. answer questions in an oral interview;

2.2.2.2. ask questions about real life situations in

an oral interview;

2.2.2.3. engage in interactions.

MﬂRROng,(p.41) suggests that this interactional par-

ticipation test may go from structured to free.

2.2.2.3.1. STRUCTURED:

The candidate receives a written dialogue and he
has to read out one part while the examiner reads
out the other one.

2.2.2.3.2. SEMI-STRUCTURED:

The candidate receives a written dialogue with
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his part missing which he is supposed to provide.
Attention has to be paid to the fact that not only
single words but also comb]ete utterances are
required in the gaps.

2.2.2.3.3. SEMI-FREE:

The candidate is told in advance about a particular
topic he will have to give his opinion about.
2.2.2.3.4. FREE:

This wou]& consist of an eﬁtire1y unpredictable
exchange of ideas between the examiner and the

candidate.

In the tests of communicative competence of  this
dissertation we chose the semi-structured 1nteractiona1 partici-

pation test because it best suited the level the students we had¥

and it would be helpful from the assessment point of view: the
candidate's responses would be registeréd in the written - mode
and they would be assessed based upon a scale of 0-1-2-3 as
being:

0 - nothing uttered
1 - not appropriate
2 - appropriate but full of grammatical mistakes

3 - appropriate

morrOW3?

(p.43) calls the kind of activities related
to the integrative approach above mentioned PRODUCTIVE TESTS. So
he3%(p.44) also suggests RECEPTIVE TESTS related to  the

integrative approach. These RECEPTIVE TESTS consist of READING

* First semester of English Language Learning.
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COMPREHENSION and LISTENING COMPREHENSION tests._

In the tests of communicative competence of this
dissertation we chose the LISTENING COMPREHENSION TEST because
our goal was to measure'students' oral and also ~aural
Communicative Competence. MORRON39(p.48) suggests that this
kind of activity shou]d be provided with authéentic texts, that
is to say, texts which considsted of authentic areas~ef .language
USE for the candidate and questions which went from facts to
interpretation of the facts.

Based upon Morrow's communication testing theory we
made up the pre and post tests of communicative competence of
this dissertation. In describing them, they could be said to be
a mixture of items, some of which had an oral stimulus and an
oral response, some with ora1 stimulus and written response and
others with written stimulus and response. They were made up of
receptive and productive tests so as to perceive the ‘studehts‘
ability to choose the required style for particular situations.

They consisted of five sections: (see appendices 5

and 6).
| I - ORAL INTERVIEW

The candidates were asked to make an appropriate remark
to 10 statements delivered by a native speaker examiner. The

remarks were recorded on tape.

MARKS: 30 (on a scale* of 0 -1 -2 - 3 per question)

II - ORAL/WRITTEN TASKS

The candidates were asked to match § oral responses

*This scale of appropriateness was presented on the previous
page.
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they listened to, against the correspbnding written remark they
had received. The ora] response ‘was the end of a sentence whose
begiﬁning was writteﬁ on the students' paper.

MARKS: 10 {2 per quasstion)

II1 - LISTENING COMPREHENSION
The students were asked 10 questions orally on a
simpte passage read out by the examiner. The answers wa%vnﬁttem

MARKS: 20 (2 per question)

IV - SELECTING APPROPRIATE STYLE |

The students would choose from a set an ~ appropriate

remark for 5 different situations. This part consisted of
written stimulus and response.

MARKS: 10 (2 per question)

V - WRITTEN TASK
The students would have to provide appropriate fiﬂets
for the blanks of a written dialogye, where the candidate's
part was missing.

MARKS: 30 (on a scale of 0 - 1 - 2 - 3)

Summing up thé sub-totals an overall total of 100

points for the students' scores would be obtained.

It is important to stress that these tests of
communicative competence were but tentative. As MORRON39 (p.39)
says, the students who obtain high scores on this kind of
tests are likely to perform well in a true situation. in the

target language.Nevertheless, the ones who obtain Tow scores on
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these tests cannot be said to peyform_badly in teue situations,
because the fact that they are facing'a TEST implies natural

consequences such as nervous tension, memory limitation and loss
of attention. Howevet at the time of writing, these tests ' weee
felt to be as effective a test of communicative competence as

current theories permittéd.



3. SECOND PART
THE EXPERIMENTAL PROJECT

3:L.Exploratory Studies

In 1977 a preliminary small-scale investigation was
carried out in order to test the efficacy of transactional drills
- to offer the writer practice in applying the techhtque and to
irom out any unseen difficldties that might arise. during the
main experiment in the following year. The principal goalofboth
investigations however was to check the effectiveness of
prectice in communicative acts as apposed tplab-drills practice
in leading oral communicative competence and greater sociability,
i.e., greater human contact. |

This preliminary investigation covered twenty weeks
(ten in the first semester of 1977 and ten in the second semeeuw
of 1977). The experiments were conducted once a week and they
lasted an hour each, involving 30 students in the first semester
of 1977 registered for English Language One and 18 students of
English Language Two in the second semester. In both semesters
we had a contrb] group and an experimental one, both groups

being taught by the author of this dissertation.

Table 1
TOTAL OF EXPERIMENTAL STUDENTS IN 1977

SEMESTER Group C Group.E - TOTAL
First 15 15 30
Second . 9 9 . 18

Total 24 24 48
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The control group practised lab dril]s;once a week
while the experimental group practised transactional drills once

a week.*

In the middle of the first semester of 1977 it happened
that 10 of the students of the control group dropbed out of
the English Language Course. These students had been subjected
to an entrance.examination called "VESTIBULAR" where they had
two course options. In almost every case the students who
dropped'out were those who had originally selected English as
their second rather than their first option. Once their first
option became available they naturally switched to it. Thus the
reéu]ting scarcity of final figures made it impossible to check
which teaching technique had worked better - transactional

drills or lab drilis.

In the second semester of 1977 the students were
subjected to~aepre-test of communicative competence** at the
very beginning of the semester in order to ensure standardized
groups in terms of oral communicative compétence. According to
the results there was a possibility of dividing the students into
two groups consisting of excellent, gobd and bad students in

terms of COMMUNICATIVE COMPETENCE.

: Table 2
CBASSIFICATION OF EXPERIMENTAL STUDENTS AT THE
BEGINNING OF THE SECOND SEMESTER OF 1977

Group C | Group E | Total
EXC. 2 2w 4
Good 4 4 8
Bad 3 ' 3 6
Total 9 9 18

* These transactional drills are still recorded on tape.

** See appendix 5
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At the end of the semester the stydent§ were given a
post-téSt of communicative competence*; In this post-test it was
found that there was a greater number of students who had achieved
better standards of communicative competence in the Experimental
group than in the Control group.

| Table 3
CLASSIFICATION OF EXPERIMENTAL STUDENTS AT THE END OF THE
- SECOND SEMESTER OF 1977

Group C | Group E Total
EXC. 4 4 8
Good : 3 5 8
Bad T T - 0 2
Total 9 9 18

The figures obtained in both pre-test and post-test are
shown in table 4.
| Table 4
RESULTS OBTAINED IN THE SECOND SEMESTER oF 1977

Pre-Test Post-Test
CONTROL GROUP 600 - 636
EXPERIMENTAL -GROUP 578 688
ARITHMETICAL DIFFERENCE 22 52

These figures were obtained by means of the arithmetic
sum of the scores obtaiﬁed by the students of each group. In the
pre-test there was a dffference of 22 points in favour of the
control.group which wés surpassed by the experimentalgrpup in the
post-test: with a difference of 52 points.

Upon finding these slight but significant differences

* See appendix 6
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of scores between the two groups it was assumed that
transaétiona] drills had proved to be'mbre effective than 1lab
drills in producing a higher standard of oral communicative
competence. | ‘

Because of those gratifyiﬁg results of the experiments
in the second semester of 1977 we decided to use these  same
transactional drills in a scientific investigation in the fikst
- school term of 1978 with students of English Language One so as
to have a definite indication of the effectiveness of the
practice of tramsactdomal drills when the tgaching goal was the

development of students' oral communicative competence.

3.2. Pre-Tests

In the first semester of 1978, 60 students were
enrolled in English Language One. Fourteen of them did not
appear and avgroup of only 46 students was made up.

In the interest of scientific acchracy it was
obviously necessary to divide the students into two groups of
equal ability and motivation.

This was done on the basis of the following.criteria:

3.2.1. A pre-test of genera] grammatical competence

(see appendix 3)

This took the form of muitiple choice questions of
elementary grammar, a reading comprehension‘test and a writing
test.

The average score for both group§, control and experi

mental was 58%.

3.2.2. A pre-test of communicative competence

(see appendix 5)
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This test was specially devgsed for this research.
The average score for'Both groups, control and

experimental was: 39%.

3.2.3. A questionnaire designed to elicit students'

attitudes towards the learning of English. It was felt that this

was a particularly significant fact in ensuring that the two
groups really start the experiments at the same level. (see
appendix 2).

| The attitudinal questionnaire consisted of a series of
26 questions in each of which a score of 2 was awarded for most
positive motivation, Q for most negative and 1 for anything
between the two. Generally motivation was found toAbe fai?lylmw.

One exception to this pattern was put in each group, as shown in

table 5.
Table 5
‘ATTITUDINAL QUESTIONNAIRE - FINDINGS
Motivation | Motivated Non-Motivated | TTOYAL
Group C 22 1 23
Group E . 22 1 23
TOTAL 44 | 2 46

3.2.4. A Catalogue Questionnaire:

As far-as possible some other factors were taken into
account such as: age, sex, outside work and foreign languages
spoken. These data were obtained by means of a catalogue
questionnaire. (see appendix 1)

With the catalogue questionnaires at hand it was soon

ascertained that almost all students spoke the same language at
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home - this language was PORTUGUESE. There was only one exception,
a Bolivian gir] who was tempora?i]y 11Qing in Brazil because of her
undergraduate studies. Even this girl had to speak Portuguese at
home because she lived in a Brazilian women's Hall of Residence.

| The average age of the students was 18 years. There were
only two‘gir]s_who were 30 years old. One 6f them was placed in the
contro] group and the other one was placed in the experimental group

Table 6
STUDENTS' AVERAGE AGE

AGE Average 18 30 years old TOTAL
Group C 22 1 . 23
Group E | 22 1 23
TOTAL 44 2 46

In the big group of 46 students there were 4 boys and 42
girls. Two of the boys were placed in the control group and two of
them were placed in the experimental group.

Tablé 7
TOTAL OF MALES AND FEMALES

SEX MALE FEMALE TOTAL
Group C ‘ o2 21 23
Group E 2 21 23
TOTAL 4 42 46

In the big group of 46 students there were 20 of them who
had outside work and 26 who.had not. Ten of these students who had
outside work were placed in the control group and the other 10 were

placed.in-the experimental group.
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Table 8
STUDENTS' OUTSIDE WORK

QUTSIDE WORK WeRk outside' No outside work TOTAL

Group C 10 13 23
Group E 10 13 23

TOTAL 20 26 46

In the big group of 46 students there were 6 students
who spoke'~the foreign 1gnguages: German, French, Italian and
Spanish. Three of these students were placed in the control grow
while the other three were placed in the experimental group.

Table 9
TOTAL OF STUDENTS WHO SPOKE FOREIGN LANGUAGES

FOREIGN LANGUAGES| FLs spoken| No F1s spoken | TOTAL

Group C 3 ' 20 23
Group E 3 20 23
TOTAL 6 40 46

None of the 46 students had ever lived in a country

where the English Language was the mother'tongue.

3.2.5. Students' Classification

Before starting the‘experiments it was also found
_convenient to divide the students into sub-groups: A - B-C - D.
This was done en the basis of the pre-tests and provided us with

the following break down:

Table 10

PRE-TEST OF GRAMMATICAL COMPETENCE
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Sub-group Test Score Number of students
A ~ 100 - 90 | 4
B 89 - 70 .8
c 69 - 50 .28
D 49 - 00 ' 6
Table 11

PRE-TEST OF COMMUNICATIVE COMPETENCE

Sub-group Test Score | Number of students
A 100 - 90 4
B 89 - 70 8
C | 69 - 50 | 8
D 49 - 00 26

After the above mentioned classification: we divided
the students into two groups of 23 each by means of a systematic
method: half of the "A" students were placed in the controlgroup
and half of them in the experimental group, half of the “B"
étudents were pltaced in the control group and half of them 1in
the experimental group, half of the “C" students were placed in
. the control group and half of them in the experimental group and
finally half of the "D" students wére placed in thecontrol group

and half of them in the experimental group.

3.3. The Instructional Program

In the first semester of 1978, the two groups of
English Language One met for eight 50 minute periods a - week.

These eight hours were distributed as follows:
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five hours for grammar instruction and writing
_practice

three hours for English related activities

There were two instructors of English, one for the
control group and one for thé experimental grdup. Both
instructors were native speakers of Portuguese with a fluent
cohmand‘of English. Both were women in theirviate twenties.

The instructional project 1asfedﬁt3 weeks. In
addition. . two weeks were included: one for pre-testing at the
beginning df the school semester and one for post-testing at

the end of the same school semester.

3.3.1. THE CONTROL GROUP

The five grammar sessions the controil grdup attended
were held under the oral approach to language teaching. In
addition written exercises.. which were cal]ed.PACKET wbRK,
were also used to vreinforce the grammatical points.Special
composition material was also included- in the form of
"guided" material.

For tﬁe conttol group the English related activities
consisted of two hours of language laboratory practice based
on the material presented in the course and one  hour of
listening comprehenSioﬁ'practice with the aid of 1aboratory

tapes. The 1aboratofy tapes were ;aken from O'NEILL et alii.
45

Kernel Lessons Intermediate.

In this Tab course the units are presented as

follows: 2 (p.1)

_3.3.1,1.the student listems t¢ a conversation,
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3.3.1.2. special phono]ogica]:difficulties are presented and

practised,
3.3.1.3. The student repeats one part of the conversation,
3.3.1.4. the student performs various drills drawn from

utterances in the conversation, that is,  the
student's response follows the convention of normal
conversation in which something one of the speakers
says leads to the other speaker's response using the

patterns or structures under study, for example:

Boss: I gave you some important letters yesterday.Why haven't

you typed them yet?
Secretary: But I have. I typed them yesterday, in fact.

Boss: I asked you tc buy some things for the office

yesterday. Why haven't you bought them yet?

Secretary: But I have.: I bought them yesterday, in fact.

3.3.2. THE EXPERIMENTAL GROUP

The experimental group followed the same grammar and
writing practices as the control grbup. However the three
hours for English related activities were different. For the
experimental group.these'activities consisted of performance
of specific communicat%?e acts which progressed from structured

to semi-free transactional drills,.

3.3.2.1. STRUCTURED TRANSACTIONAL DRILLS

In the structured transactiona] drills the enmrimentd
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~group students received oral énd written instructions* on a
particular topic. |

The oral instructions Were Simi]ar to the following
one: | |

“Today the topic is: "SHOPPING IN A SUPERMARKET".One
day you will have to know how to ask about prices and how td
comment on the quality of‘some material. You will certainly
need to use some transactional idioms such as "check out" ,
"basket" or “troliey". The opening and closing rules will be
the ones you have been practising. Yod can change.the topical
sequences which are written on you paper as long as the topic
 "SHOPPING IN A SUPERMARKET" does not get lost."

The written instructions were similar to £he'ﬁﬂ1owing
one:

TRANSACTIONAL DRILL 30
© TOPIC: SHOPPING IN A SUPERMARKET

(a) displaying visual acknow]edgmeht
(b) approaching
(c) greeting
(d) inviting to go shopbing together
(e) first one chooses a trolley
(f) second one chooses a basket
(9) first one comments about prices
(h) second one acknbwledges

(i) first one comments about quality of fruit and vegetables

* These instructions were submitted for approval to a
native speaker of the English Language, professor of English
at the Federal University of Parana,to enswe appropriateness
and linguistic accuracy.
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(j) second one acknowledges

(k) approaching the check-oﬁt

(1) first one comments about high prices
(m) second one acknowledges . .

(n) after paying_for fruit and vegetables, leave-taking.

After having received oral and written instructions on a
'topic the experimental group students worked in pairs or threes
according to whether a third participant was considered likely to
produce a more'natural situation. These preparatory sessions lasted
20 minutes. As soon as these prep sesssions were over,the small
groups were dispersedAand new groups were}formed so as to have a
spontaneous transactional drill. Although the students had prepared
the transactional drill, it was a natural communicative situation
because they did not know what exactly they were going to say before
the conversation began.
The performances of the transactional drills after the
prep sessions lasted'from 5 to 7 minutes and were recorded on tape
The structured.transactionai drills, whose ﬂwtrwnﬁdnsare
transcribed in appendix 7, covered the following topics:
1. Exchanging greetings, leave-taking and postponing taking-leave;
Giving directions;
. Requests and reactions to instructions and. orders;
. Common forms of politeness in shopping centers;
Comman forms-of complaints in shopping centers;
. Making arrangements; |
. Postpdning,arrangements;

. Apologising for coming late to an appointment;

(V) o] ~J [«)} (35} = (48] ~N
L] L]

. Description of home and its neighbourhood;

10. Avoiding undesirable topics;
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11. Typical days in a hotel;

12. Application for jobs and selection of candidates;

13. Giving in notice;

14. Exchange of information about daily lives at school time;
15. EXchange of information about daily lives durinérvacation;
16. Description of unlucky days;

17, Discussian.about'the weather and its influence on games;
18. Discussion about recently seenfilms;

19. Discussion about people and places;

20. Discussion about future lives after University studies.

The conversationswhich were held at the actual time of
the performance of the transactional episode are transcribed in

appendix 8.

The Structured Transactional drills lasted seven weeks
of three houfs of transactiona] episodes each. This would have
made a total of 21 experiments but the last one wasn't hew because
it fell on a holiday. Consequently a totaT.of 20 experiments was
~ carried out in the first part of transactional drills,

During these weeks of structured transactiona\ dri1ls
some #nteresting observations were made:

Week 1: During the study of thé written instructions the
'ﬁ students chogé as partner the one who was sitting
nearest. At the actual time of the performance of the
transactional episodes they chose as partners their
friends. The fact that they were being recorded did

not disturb their performances from tlie second experiment

onwar ds.



Week 2:

weék 3:

Week 4:

Week 5:

Week 6:

The students who had more experienge with  English
helped the weaker ones durfi'ng the study of the written
instructions. Neverthe]ess they still continued to
choage their ?éiends for the actua];perfqrmancecﬁ the

transactional episode.

In the third experimental week, all the experimental
group students lost their inhibition: against speaking

English toeeach other. The teacher's admonition to

| speak only English in these sessions was no longer

necessary.

The experiments} which were held this week showed some
surprising results: there was no discrimination among
the students any more, that is to say, at the actﬁa]
momeht of the performance of transactional episodes,
the student who had more experiente with Ehg1ish
chbse as'partners in the transactions the weak

students and vice-versa.

This week presented gratifying fesults. Students in-

the experimental group could talk to any of their
classmates in the target language. Even when the
students who had started with a low standard of

communicative competence talked to each other, | both
could maintadfd a spontaneous transactional episode

in the tarfet language.

Further consolidation..All the experimental .gpeup Bow
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speaking freely with their classmates in the target
language, and demonstrating an eagerness to talk in

spite of the grammatical mistakes they made.

Week 7: This week's experiments showed that the wegk students
did not - need to be prebared for the transactional
episodes by the ones who had more experience with
English because they_ had already vacquired the
conventionalised conversational routines‘w2d~by native

sbeakers of the English language.

When we say‘that students of the experimental group had
already acquired the conventfona]ised conversationé] routines
by the end of seven weeks of Structured Transactional Drills we
refer to:

a) greetings

b) 1eéve-taking

¢) thanking and answering to thanks

d) apologies and response to apblogies_
e) initiation of discourse

f) topic switching

Some conversational‘roUtines vere acquired by the
stﬁdents more easiiy,fhan others. The achievement of the
conversational routines is considered in such an order so as to

show the degree of difficulty or facility felt by the experimental

‘group students.
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3.3.2.1.1. GREETINGS
It may be convenient at this stage to explain what we
mean by'greetings. Greetings are expressions used when seeing
somebody. There are two.kinds of greetings: fofmal greetings and
informal greetings. By formal greetings we mean the'expressions:
"Good morning"”, "Gdod afternoon", Good evening" and "Good night'
By informa] greetingé we mean the expressions “Hi" or "Hello".
This is a conversational feature much practised in secondary
schools so that almoétevery student could use it correctly from
the first experiment onwards. From the second experimenfal week
on‘106% of the stu&ents could handle this conversational feature
quite easily. (see table 12)
Table 12
g GREET INGS

1004 1nny. 100% 100% 100% 100% 100%
90 90% . .

804
704
604 -
50
404
304
204

104 -
g ' - Weeks
I I1 I Iv v vi - VII _

3.3.2.1.2, INITIATION OF DISCOURSE

The expression "inktiation of discourse" is ﬁere used
to denote the expressions used when beginning a new topic. Right
from the first experimental week there was a high percentage of
students (87%) that could use this conversational feature corrctly.

This may be due to the fact that Portuguese and English speaking



people have similar conventionalised ways of initiating
conversations such as the expreSsionsf
“Have you heard about...?" (English)
"Voce odviu falar...?"(Porguguese)
or
"Do you know that...?" (English)
“Vocé sabe que...?" (Portuguese)

The ma;imum percentage (100%) of students to use this
conversational feature was easily recorded in the fifth week.
(see table 13)

Table 13
INITIATION OF DISCOURSE

100% 100% 100%

100 + r
90 87% 90% 90% 90%

80 4
70 -
60 -
50 +
40 4
30 4
20 4
10 4

Weeks

I Il ITI IV v VI VII

3.3.2.1.3. LEAVE-TAKING

Leave-taking is a special expression used when Jeaving.
For the students to do well with this conversational feature a
clear distinction had to be made between formal and -  informal
leave-taking. By formal leave-taking we mean the expressions:
"Good morning", "Good afternoon", "Good evening", "Good night";
while by informal leave-taking we mean the expressions “Good

bye" and the like. Once this distinction was made clear a high
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pércentage of students  (90% to 100%) who would wuse this
conversational feature correctly was récorded. (see table 14)
Table 14
* ” LEAVE - TAKING

100% 100% 100%

100 -+ . 90%  90%
90T

80T
807 681

60 +-
50 +

40+

30+

20+

10T Weeks
I 11 111 v v V1 VIl

13.3.2.1.4. APOLOGIES AND RESPONSES TO APOLOGIES

An apology is an expression of regret used when doing
something wrong, for being impolite or for hurting somebody
glse's feeliﬁgs. Just a low percentage of studenfs (36%) could
use this conversational feature correctly from'the ' first
experimenf onwards.

Students' main difficulty was to distinguish between
"~ the apology "I'M SORRY" and the expression "EXCUSE ME" used when
one has to leave early in a meeting or when one arriveslmm and
the 1ike. In Portuguese we DO have expressions corresponding to
the English expressionH"IfM SORRY" (Portuguese:"Desculpe-me') of
the English Expression "EXCUSE ME" (Portuguese:"Com licenga")
Yet there is a Berb in Portuguese that is "ESCUSAR" which eomes
from the Latin form "EXCUSARE" meaning "TO APOLOGISE FOR". This
Portuguese verb has a similar sound to the English form "EXCUSE"
We explain studenfs' insistance in using only ihé form  "EXCUSE

ME"asa typical case of mother tongue interference., Once their
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attention was called to the above mentioned facts, the percentage
of students who wused this conversaiional feature correctly
dncreésed and reached the highest percentage in the fifth week.
(see.table 15) '
Table 15
APOLOGIES AND RESPONSES TO APOLOGIES
100% 100% 100%

]OOT

90t
80+

701 |
60t 50 %
S0T 369

90% S50%

¥

30
20-
10-

L3

Rl

R R e Weeks
I II 111 1V v VI VII

3.3.2.1.5, THANKING AND ANSWERING TO THANKS

Although the students had no difficulty when thanking,
there was, in fact, some hesitation when responding to thanks.
This may be due to the variety of ways of answering to thanks
such as "DON'T MENTION IT", "“NOT AT ALL", "YOU'RE WELCOME".
During the first four weeks the students hesitated when answering
to thanks as they themselves acknowledged because they were not
certain of which form of answering to thanks .to use. The problem
was solved when they weré told to use any of the above meationed
forms which are 1likely to be used by native speakers of English,
From then on the percentage of students who used this cowersational
feature correct]y increased until it ﬁeached the maximum record-
100% . (see table 16) .

Table 16
THANKING AND ANSWERING TO THANKS
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100%

100+ : ' 90%
824

O
O
i
1

07T 559 55%  55%
60+

27%

Weeks

1 Il I11 IV ) VI VII
3.3.2.1.6. CONCLUSION OF BISCOURSE AND TOPIC SWITCHING

He& have grouped together these two conversational
features because there was some hesitation by the students when
using these two forms. By CONCLUSION OF DISCOURSE we mean  the
final comments usually made at the end of a topic, e.g.,ifftthe
topic is an invitation, the conclusion of this discourse | will
be the acceptance or the refusal of the invitation. By  TOPIC
SHITCHING we mean thé change of the topic when the first topic
is over. It happened that during the first four experimental
weeks the students were so aware of the conversational feature
Topic Switching that théy'did not wait for the conclusion of the
first topic to change it. It took four experimental weeks for
the students to distinguish between these two conversational
features. Once they did there was a high percentage of students
who used both conversational features correctly. (see table 17)

Table 17
CONCLUSION OFDISCOURSE AND TOPIC SWITCHING
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%
100% 100%
1001 90%
90 +
80 T
70 1
60+
50t
204 36% 36% 36%  36%
30 +
20
]8" Weeks
I Il [11 Iy v Vi VII
3.3.2.1.7. GRAMBATICAL MISTAKES
After each experimental session the teacher used to
rewind the tape on which the experiment was recorded and
students' main flaws were pointed out. Although in  a short

period of time the students could talk freely and according to
the conversationalvroutineS'conVentionalfsed by the English
speaking people, ihey nevertheless still made - grammatical
mistakes. By grammatical mistakes we mean errors of - concord,
incorrect use of pronouns and mainly pronunciation mistakes.The
~main grammar difficulties were elicited in the five sessions we
had alloted to grammar instruction. After each experimental:

session we used to prdaise the students who managed t» talk without
making grammatical.mistakes. By means of these two procedures
we managed to decrease thé ngmber of students whomade g\fammatical
mistakes when talking. Nevertheless we could not eliminate the
problem because 45% of the stucdents still made grammatical

mistakes during the transactional drills at the end of seven



week's experiments. (see table 18)

100
90 L

80 |
70
60 |
50 -
40 |
30 |

201
10 4

100%

90%

Tabie 18

GRAMMATICAL MISTAKES

82%

73%

64%

559

45%

Il

Il

IV

In the eighth‘experimenta1

VI

week

VII

3.3.2,2. SEMI-FREETRANSACTIONAL DRILLS

the

45

Weeks

students

progressed from STRUCTURED to SEMI-FREE transactional drills

students did not receive any

In these semi-free transactional

drills

the

instruction from the teacher.

They presented, in paifs, descriptions of social occasions

typical of English speaking countries

either American states or British and American cities.

and descriptions of -
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The descriptions of the social occasioqs were presented
by means of TRANSACTIONS. In these TRANBACTIQNAL EPISODES the
students were asked to choose the topic before the o actuaf
TRANSACTION. The chosenAtopics varied from invitations tdAparties
and/of dinners to descriptions of visits to foreign countries.

Sometimes the chosen >topics were descriptionsaf’Americavn
. states and American cities. After the descriptions all studentsof
the experimental group made spontaneous comments.

We fefer to these Transactional Drills as  SEMI - FREE
TRANSACTIONAL DRILLS because the students had some time to choose
and prepare the TRANSACTIONAL SEQUENCES before presenting the
desctiptions.

These semi-free transactional drills,which afe recorded
on tape, lasted six weeks with three hours of transactional episodes
each. We had a total of 17 experimental sessions. In the last
session, which would have been the eighteenth experiment, the
students of both groupss; control and exberimental;wefe visited by
a native speaker of English, a professor of English in this
University, because he woqld be the one to interview them in the
post-test of communicative competence, having already interviewed
them in the pre-test of communicative competence.

In each experimental séssion we had two semi = free
tyansactiona] dril]s of'half an hour each. The students prepared
three descriptions per pair. That made a total of 33 semi - free
transactional drills.

The semi-free transactional drills which were carried
out during the second part of the experimental project are
transcribed in APPENDIX 9. They‘covered topics such as:

a) Descriptions of social occasions:




a7’

1. Relationship between a man and a woman before and
after MARRIAGE;

. TV sessions;

. Mutual misﬁnderstanding;

. No time to wasdte;

. Borrowing a night dress;

An American in Londaong

-

. An invitation to the theatre;

. Growihg potatoes;

(Ve B e o R - e D T P B & )

. Americans' entertainments;

—
(o)

. An assault;

1t. April Fool's day;

12. Getting information;

13. At the restaurant;

14. Talking about interesting places in the U.S.A.;
15; Talking about fresh water_factories;
16. Talking about Bollution;

17. Talking about New York City;

18. Talking about London;

19. A History class;

20. Telling the story of a film;

21. Talking about football;

22. Plans to go camping;

23. Riding: bicycles.

b) Descriptions of American states and British and American cities:

1. Describing some aspects of London;
2. Describing Miami;

3. Describing Iowa;



. Describing Hawaii;
. The names of the American states;

. Describing Colorado;
. Describing Wales;

Describing Washington D.C.;

W 0 ~N O o P

. Describing San Francisco;

10.Describing New York.

Although the most frequgnt]y chosen topic in the second
part of transaqtional drills &as the description of social
occasions, which recorded 70% of the 33 présenaations, we feel
thét there was a greater participation by the whole experimenta]
group when the chosen topic was description of Americah states
and British and American cities, which recorded,on1y 30% of " the
33 presentations. During: thé former preSentations only the .pair
of students actually offering the description would be fvolved in
the transactional drill, while during the lattef ' ﬁresentatibns
the whole group took part in the Transactional Drill by asking
questions or by offering additioné] information they might have
about the suggested topic.

We have already mentioned that after seven  weeks of

structured transactional drills 45% of Bhe students still made
| grammatical mistakes.A¥ﬁis same ratio was maintained during the
first four weeks of semi-free,transactional drills in spiteof the
fact that the students had time to prepare the transactional
sequences beforehand, and that the teacher used to rewind the
tape on which the semi-free transactiona] drills were recorded at
the end of each transactional session and to point out the

grammétical mistakes the students had made. It was only in the
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fifth and sixth weeks of practice of semi-free transactional

drills that this ratio decreased. In the fifth wEék only 40%

of the students made grammatical mistakes and in the sixth

week this figure dropped to 37%.

Table 19

‘PERCENTAGE OF STUDENTS WHO MADE GRAMMATICAL MISTAKES

DURING THE PRACTICE OF SEMI-FREE TRANSACTIONAL ORILLS

100
90
80 ]
70.1
60 |
50 | 45% 45%

45%

45%

40- 4. :
30-4
20. ]

10- -

)]

40%

37%

Weeks

I11

IV

VI

At the end of 13 experimentaf weeks of ~ Structured

(7 experimental weeks) and Semi-Free. (6 experimental - weeks)

all the experimental group students could talk easily to one

another'in spite of the grammatical mistakes some of  them

'stjll made. Nevertheless we think that athbroughtmastery of

'the'grammar of any target language requireé a longer period of

"1anguage learning than only one semester .

3.3.2.3. FREE TRANSACTIONAL DRILLS

A third step in Transactional drills would be “Free
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Transactional Drills". These ate.experimental sessians in which
the students are only told the topic of the transactional drill
at the time of the actual c]ass§ they are not given the topica1
sequences, neitheb do they have time to prepare them beforehand
These Free Transactional Drills would naturally require
some similar training to the one the experimental gﬁup studeﬁts
had when practising structured and semi-free Transactidnalﬂrﬂl#
The progression to Free Transactional Drills should be
carriéd out ‘in the semester following the one in whichstructured

and semi-freetransactional drills had been practised.

3.4. POST-TESTS:

At the end of the school semester we had a number of
21 students in each group, instead of 23, the number of students
we had in each group at the beginning df the semester. This was
due to the fact that the two students with no motivation towards
the learning of English we had, at the beginning of the semester,

dropped out of the course after the preFtests.

\

Later in the semester another student from each group

also left the course for domestic reasons.

This left us with a total of 21 students in each group

and this number took the post-tests at thé‘end of this research.

The'post:-pesfé were done on the basis of three criteria:
post-test of grammatical competence, post-test of communicative
“competence and attitudinal questionnaire towards the learning of

English.
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3.4.1. ATTITUDINAL QUESTIONNAIRE:

The same attitudinal questiénnaire which had been
applied to students at the beginning of the semester was applied
to them at the end of the same semester (see appendix 2).

Once more a poéitive attitude towards the 'learning of
English was @ound_fo be high in both groups: experimental and
«control.A No exception to this pattern was found in either one
of the groups. In the absence of any significant differences
between the two groups in the attitudinal measures, this
‘attitudinal questionnaire was not taken into account in
interpreting grohp differences in final achievement.

| 3.4.2. POST-TEST OF GRAMMATICAL COMPETENCE:

This followed the saue patterns as the pre-test of
grammatical competénce (see appendix 4) .

Both groups of students, control and experimenfaI,
developed their levelts of grammatical cqmpetence.. Both Qroups
had achieved an average score of 58% in the pre?test of
communicative competence.

The average scores for the post-test of grammatical
- competence were as follows:

Control Group: 66%
Experimental Group: 68%

At the beginning of the semester we had divided the
stpdents.into four categories A-B-C-D in terms of grammatical
competence. He divided them into four-categories A-B-C-D once
more at the end of the semester so as to identify the number of
students who developed their standards of grammatical competence.

This is shown in table 20.
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Table 20 .
DEVELOPMENT OF STUDENTS' LEVEL OF GRAMMATICAL COMPETENCE

G Experimental Grou
CATEGORIES —~—£§22r01 r‘ml:zst : Pre | Post :
A 2 3 2 5
B 8 9 4 7
C 14 3 14 7
D 3 6 3 2

The lack of significant differences among the two group
students on the post-test of grammatical competence is a strong
argument uggﬁﬁﬁﬁﬁgg%@@: the fact that both groups, experimental and

contro1,had undergone the same approach.to language teaching in the

grammar sessions under very similar conditions. Moreover
Transactional Drills were not a gactor‘inf1uencing, grammatical'
competence, at least in only one semester of English Language

Learning. This shows that the experdmental group students had not
learnt more English, although théy had learnt how to function

| effectively within thé&Zrammatical.restricxions they stilT had at
the end of the school semester., as shown in the post-tests . of
commundcative éompetence. .

3.4.3. POST-TEST OF COMMUNICATIVE COMPETENCE:

This followed the same patterns as the pre-test of
communicative competence (see appendig 6) e |

As we had divided the students into four categories:
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A-B-C-D at the beginning of the semester, we did so once more
at the end of the semester. The‘number‘of students who developed

their levels of communicative competence is shown in table 21.

_ Table 21
DEVELOPMENT OF STUDENTS' LEVEL OF COMMUNICATIVE-
| COMPETENCE
' Controllﬁroup Experimental Group
CATEGORIES — '
: Pre ~ Post Pre Post
A 2 -3 2 10
B 4 4 4 7
c 4 8 4 4
D 13 6 13 0

The highly significant superiority of the experimental
group over the cbntrol group on tests ofcommuniéative competence
is shown when comparing the average scores for the pre-and post-
tests of communicatiﬁe competence. The Average séore'for the pre-
test had been 39% for both groups. The avefage scores for i.-the
post-tests were as follows:

Control Group: 61%

Experimental Group: 81%

In addition.! to comparing the average scores for the

tests of communicatﬁveﬂcompetence.we analysed the statistical
significance of the observed frequencies, by means of the chi-

Square test.*

* Phie mathematical procedures invdlved in the chi-square test

are shown in appendix 10.
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The pbserved frequencies obtgined during the school
semester by means of pre-and post-tests of communicative
competence are shown in table 22.

| Table 22
FREQUENCIES OBTAINED IN TESTS OF COMMUNICATIVE

COMPETENCE
CONTROL GROUP EXPERIMENTAL GROUP
Pre 3 Post Pre. | Post
39 61 39 81

In order to comparé the significance of the observed
,frequéncies we had to state what frequencies'would be expected.
Using the chi-square test we arrived at the conclusion
that a chi-square to be significant at .05 levelishould be 3.84
The fpequencies mentidned 1n'tab1e 22'yie1ded the
following chi-squares: | |
| Control group: 2.20

Experimental group: 5.35

By analys‘jifng‘":étatisticél]y these chi-squareswe can see
that the frequencies obtained by the experimental group were
sfgnificant at LOS level, as the chi-square obtained by means
of those frequencies were sugerior to the expected one. The
frequencies obtained by the control group were not significant
at .05 level as the chi-square obtained by means of those

frequencies were Bbéoa:abeweﬁgectéd'bne. These conclusions were

% ,05 leyel = symbol for 95% statistical cercainty. 
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drawn based upon SIEGELSO (p. 45).

| Upon findingisignificant differences between the two
groups in statistical ierms and in terms of students'
classi.fication, it wés Sssumed that the training of communicative
skills by means of TRANSACTIONAL DRILLS had worked better fhén
LABORATORY DRILLS{és the teaching goal was students'achievement
. of ORAL COMUNICATIVE COMPETENCE. As an additional illustration
we can show the pefcentage of students who were successful in
the post-test interview with a native Speaker'bf Eng]ish:éO% of
the experimental group students as 6ppo_sed 1:6 40% of the students
of the control group. (see table 23)

Table 23

SUCCESSFUL ORAL INTERVIEWS IN THE POST-TESTOF

% COMMUNICATIVE COMPETENCE

100 + .
90 -
80
70
60 -
50 -

90%

L L
a4 4 U ¥

-+

40%

30 +
20 +

Group E. Group C



4. CONCLUSION

This research'was essentia]}y-a practical application‘of
thé Transactiona] Engineering Apprbach to Language Teaching with
the aim of improving thé communivcative skills of #grom&‘ students.

Two groups of the first period of Eng]ish'Languagelgaﬁﬂm
of the Letters Course at the Federal University of Parana received
~d{fferent training in English related activities during a period
of 13 ekperfmenfél weeks, three times per week. Eaéh éxperimental
session lasted an hour. For the CONTROL GROUP these English related
activitiés'consi,sted of LABORATORY SESSIONS in which. students regporded
to lab drills or 1istened to stories recorded on tapes in a kind
of listening comprehension class. For the EXPERIMENTAL GROUP these
English related activities consisted of TRANSACTIONAL DRILS devised
for this study. The goal of these sessions was to develop students'
communicative cdmpetence. | |

In order'to anticipate any possiblé criticism we would
Tike to stress that while on the one hand fhe experimenta] group
participated in social 1nteractions during conversation ’classes;
on the other hand the contro] group listened to and ~ repeated
conversations held by native speakers of the English Language and
so these students were also familiar with. the conversat1ona1ru¢ﬂms
‘usagby native speakers of the English Language

At the end of«<the school semester the super1ority of the
Experimental Group over the Control @roup was‘reflected in the post -
t?ét of Commuﬁicative Competeﬁce. The average score fortheEpeimmml
1Group was 81% whilevthe average score.for the €ontrol Group  was
61%. By analysing these figures we can say that human contact works
better than training by a laboratory machine when the final goal

is HUMAN COMMUNICATION.
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The students of the Experimental Gfoup were certainly
apprehensive about the TEST of Communicative Competence as a
test always produces nervous tension. Nevertheless as the
Experimental Group students were used to TALKING in the target
language, they were free of any real inhibition abeut speaking
English to a native speaker of this language when doing the test
of Communicative Competence while the Control Group students
vere apparentTy more afraid.

As the practice of Lab Drills offers contact with
native voices in the target language and Transactional Drills
offer human contact, greater socialization among the students,
a}l of them TALKING in the target language,a combination of the-
two techniques with greater emphasis on Tramsactional Drills
might produce even higher standards of Communicative Competence
than those obtained by the Experimental Group students at the
end of this study.

The.tw0'groups had also received grammar instruction
during these 13 experimental weeks, five times per week. Each
grammar session lasted an hour. Both groups, control and
experimental, received grammar instruction through the oral
epproach under similar conditiens. At the end of the school
semester, the Experimental Group had an average score of  68%
~onthe test of Grammatical Competence while the(bntre1 Group had
an average score of 66%4. In the absence of significant differences
between the two groups, just a fractional difference of 2%, it
was assumed that the Transactional Drills were not a factor
inf]ueneing Grammatical Competence in only ONE school semester.
A further study of the training of Transactional Drillsfor two

or more semesters might produce significant differences between
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the two groups, in both Comunicative and Grammatical Competence.
At the end of the semester the students of both groups,
control and experimental, comp]éfed an attitudinal questionnaire
towards the learning of English. The lack of difference between
the two groups showed that the Transactional Drills had worked
well with the Experimental Group students while the Cohvol
Groub students had also enjoyed the lab sessions even thougt
these sessions had not provided .every one of them with
Communicative Competence. In a further study over a longer perioc
different figures~on the attitudinal questionnaire might well be

found.

In short, after 13 experimental weeks with two Qroups
of the first period of English Language Learning we arrived at
the conclusion that COMMUNICATIVE COMPETENCE can be acquired in
only one semester of English* studies while GRAMMATICAL COMPETHINE
appears to require a.fmmer period of English studies. We feel
that this foi]ows the natural flow of human learning. At first
one learns how to communicate in the native language and it s
only later that one acquires grammatical competenceinone's own

language.

Nevertheless our concern was to show that Communicative
Competence can be achieved in one semeéter and this we feel we
have done, as shown in table 24..

By giving the'EXEERIMENIAL GROUP students TRANSACTIONAL
DRILLS and the CONTROL GROUP students LABORATORY DRILLS, the
following average scores were obtained 1in the test of

i

communicative competence, after 13 experimental weeks:

, * We are particularly referring to the English Language
because that was the target language in our research.
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Table 24
Average Scores for the post-test of Communicative

g - - Competence

100 +
90 +
80 +

70 +
60 +

50 T
40 A
30 1
20 T

4

81%

61%

Experimental Group Control Group

Upon finding this marked difference between the two
groups we are led to the conclusion that we achieved the goal
we stated at the beginaing of this dissertation which was: "help
students of English Language One " acquire Oral Communicative
Competence in the target 1anguage by means of the practice of

Transactional Drills in only ONE semester".
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8.1.2.1. How many times a week?
8.1.2.2. from 19.... to 19....
8.1.2.3. total of Hours of English studies:

8.1.3. In "cursinhos para VYestibular"?

P—

Yes - No
8.1.3.1. How many times a week?
8.1.3.2. from 19.... to 19....
8.1.3.3. total of Hours of English studies:

8.1.4. In English Centers?

Yes No
8.1.4.1. Cultura Inglesa
Intef Americano
any other (state)
8.1.4.2. How many times a week?
8.1.4.3. from 19.... to 19....

8.1.4.4. total of Hours of English studies:

8.2. After all these years of English studies, how would you
describe youy English:
Excellent
Good

Bad

8.3. Do you have any Certificate of English?
Yes No
8.3.1. First Certificate {Lower)
Michigan
Proficiency in English (Cambridge)

any other {state)



8.4. Have you ever been in 3
English?
| Yes
8.4.1. USA
Greaf Britain
Canada
Australia
Scotland
any other (state)
8.4.2. How long did you stay
8.4.3. Did this visit abroad

Yes

IX - Experience with English,

9.1. Do you study English in
\ Yes

9.1.1. Cultura Inglesa
Inter Americano

any other {(state)
9.2. How many times a week?

9.3. Is your English Course:
entirely oral
entirely written

oral and written

country whose native ‘language

there?

help dmprove yeur English?

-

3
10

2

outside the University in 1978:

i

any English Center?

Ho

X - REASONS FOR LEARNING ENGLIGSH:

a) I want to be a teacher of

Frngtish

56

is



h) I want to

d

)

c) I want to
) 1 want to
)

e) any otker

be a bilingual secfetary
be a translator
be an interpreter

reascn {state)

87
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6.2. Appendixn Z: ATTITUDINAL QUESTIONNAIRE

The following guestionnnaire measuring  attitudinal
factors was admiszarei atl ‘two points during the school semesten
at the'beginning of classes and at the end,

The numbers 0-1-7 Following the indication:

“stronqgly agree®
“strongly disagree"
"doubtful"
show the direction in which that item was scored,
The total scores indicate:

52: strongly motivated towards the learning of English

)
Iy
tg]
g
[
-
w

32:- 51: motivated towards English learning but some te
encouragement required.

below 32: non-metivated.
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ATTITUDINAL QUESTIONNAIRE

. ATTITUDE TOWARDS LEARNING FOREIGN LANGUAGES

I would study a foreign lanqguage at the University even if

it were not required.

( ) strongly agree 2
() strongly disagree 0
() doubtful o

I enjoy going to see foreign films in the original language.

() strongly agree 2
({ ) strongly disagree 0
() doubtful 1

I like to read the. .literature of a foreign language in the

original.
( ) strongly agree 2
( ) strongly disagree 0

( ) doubtful 1

I wish I could speak another language perfectly .

( ) strongly agree 2
{ ) strongly disagree 0
( ) doubtful 1

If 1 planned to stay in another country I would make a great
effort to learn the language, even though I could:get along

in Portuguese.
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{ } strongly agree 2

o

{ ) strongfy disagree

() doubtful ’ 1

I[T. MOTIVATIONAL INTENSITY SCALE

1. If Englfysh were not taught at the University I would try to

obtain Tessons in English somewhere else,.

{ ) strongiy égree ' 2
() strongly disagree 0
( ) doubtful ]
2. 1 actively think about what I have learned in my English
classes -
| () vefy frequently 2
( ) never .. : 0
() once in & while 1
3. On fhe average, I can apend the following amount of time
doing home study in English:
() one.hour peb week 0
(.) four hours per week i
( f seven hours per week 2
4, After 1 finish Univers%ﬁy studies;‘l will. try to use my

English as much as possible.

P

( ) strongly agree
( ) strongly disagree 0

(-y7dedbtful 1
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5. Compared to my other University courses (such as Portuguese,

Latin and Greek) ! will have to work harder on English than

any other course.

() strongiy agree 2
( ) strongly disagree 0
( ) doubtful 1

ITT - ORIENTATION INDEX

The study of English can be important to me because:

—
.

I think it will some day be useful in getting a good job.
() agree 2
( ) disagree -0

2..It will help me better understand the English-speaking people
and their way of life.
| () agree 2
( ) disagree 0

3. One needs a good knowledge of at least one foreign language
to merit social recognftion. |
() agree 2
() disagree 0

4. Tt will allow me to meet and converse with more and varied
people.
( ) agree 2
() disagree 0
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5 encouragae me to
Y Yes
} No
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think
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) Yes . 9
) No 2
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() Yes 0
() No 2
( ) Doubtful 1

5. My parents feel that I should really try to learn English.

() VYes 2
{ ) No ' 0
( ) Doubtful 1

V - SOCIETY ENCOURAGEMENT TO LEARN ENGLISH SCALE:

1. In our society, people are encouraged to learn English.

() Yes 2
() No 0
( ) Doubtful 1

2. 1 need to learn English 1in order to merit a position

society .
() Yes 2
() No 0
( ) Doubtful 1

3. Most sohgs I Tisten to are sung in English,

() Yes 2
() No 0
( ) Doubtful 1

4. I need to learn English in order to converse with

friends.



{ ) Yes 2
() No 0
() Doubtful 1

5. The films I usually watch on TV are spoken in English.

() Yes 2
() HNo 0

( )} Doubtfui 1



6.3. Appendix 3:

1. Where is Jack?
a. At the bus stop
b. At five o'clock
¢c. It's five o'clock
d. Yes, he is
2. How old are you?
a. I'm fine
b. I'm sixteen

c. No, I'm not

o

. At ten o'clock

3. Who's wearing a blue blouse?

a. No, she isn't

b. Sally is

PRE-ASSESSMENT OF GRAMMATICAL

COMPETENCE

¢c. It's in front of Sally

d. She's sixteen

4. When is the next bus?
a. At the bus stop
b. No, it isn't

c. It's three o'clock

d. At three 0'clock

5. Hello, Mike.

a. So 1ong

75
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c. Hi

d. It's Mike

6. Anything else?
a. Thatﬂs all, thank you
b. Very well, thank vou
c. Yes, I am, thank you

d. Yes, it is, thank vyou

7. What time is it?
a. It's Mary
b. Xf's seven c¢'clock
¢. At seven o'clock

d. At the bus stop

a. No, it isn't

b, See you later

le]
.

Pleased to see you

d, My name is Mary

9. What's he wearing?
a. Tom tis.
b. No, he isn't
bc. It's Tom

d. Black boots

10, This is my friend Tom.



a. Tom is
b. No, he isn't
c. Glad to meet you, Tom

d. So leng, Tom

11. : on the table? The Tamps.
a. Where's |
b. Who's
c. What's

12. What is she 2 An apple .
| a. eating
b. doing

¢. drinking

13. What is he ' 2 Coffee .
a. eating
h. doing

¢. drinking

14. | “are you? I'm fine, thanks.
a. Where
b. #ho
c. How
15. What's name? My name is Bill.
a. his
b. her

¢. your

77



d. its

16, What is she doing?
a. Ceffas
b. Mary is
c. Two lamps

d. Eating

17. Where is he going?
a. To the bank
b. Tonight
¢c. He's reading

d. There are two houses

18. Can Sam ski? No, he
a. can't
b. does
€. can

d. isn‘t

Ié. When s she going? | midnight.
8. 1o
b. In
c. At
d. On

' 20. How is he?
a. Twenty

b, At six o'clock
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- 27.

28.

29. What's lUnclie George

30.

Is

b.
c.

d.

a.

b.

C .

a.

b.

of
at

for

'26. What's she = ? Milk.

doing
eating

drinking

is 1t? It's Bill's.

. Where

. Whose

Who

. when‘

Mexican? I don't know.
I
she
they
? Reading .
reading
dging

helping

you help me? I'm sorryv, I have fo

. Are

. Do

Can

study .

B0



3t. Howlda you go to work? bus.
a. On
b, In
c. Of
d. By
3z. is Gloria going to sleen? For four hours.
a. How
b. When

¢. How leng

d. Hhat

33. Do you study every day? Ch, yes! | do my homework.
a. never

b. always
C. Sometimes

d. seldom

34, Have a cigarette. No, thanks, I smoke,
a. always

b. sometimes

c. never
d. ever

35. What does a maiiman do? He mail.-
a. does

b, delivers
¢. plays

d., makas
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.36. What do you want for breakfést? Oh, I'11 just some toast .
a. eat ‘
b. drink
c. do

d. have

37. What does Tom do first in the morning? He his face and
hands.
a. wash
b. washing
c. washes

d. washed

38. Don't you have a soccer ball? No, and I don't have a tennis
" racket |
a. either
b. ever
c. too

d. after

39. In the afternoon Gloria TV.
a. hurries
b. watches
c. crashes

d. changes

40. Penny and Charles are brushing teeth.
a. his

b. its



cC.

d.

83

ner

their

41. He is going to the bus to Philadelphia tomorrow.

a.
b.
c.

d.

42. Where 1is
a.

b.

43. Mr. Adam
a.
b.
c.

d.

make
take
do

hape

the towel? I want to my face.
dry

fill

cétch:

miss

is a mailman. He a bag on his back.
carries
pushes
chases

kisses

44, Bob is going to a 'bath because he is hot and dirty.

& .

b.

45,

malke
do
take

clean

do you come to school? I walk,

. Why
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b, When
¢. HWhat
d. ﬁow

44, fhe Pattersons' dog always ¢ries to | the.mai}man.
a, splash
b, dress
¢. wash

d. bite

47. We're going to the movies, but first we have to buy our
a. towels
b. trucks

c. tomatoes

d. tickets

48. My cat always | - mice, but she never catches them.
a. qhaseé | | |
b. hurries
c. travels

)

d. opens

49. You have to hurry., The train _ at four-thirty.
a. types
b. leaves

carries . .

"

o

works

50. Ycu have to hurry or you will the bus.



51.

52.
53.
54.

- 55,

56 .

57.

58.

59.

a. try
b. dry
¢c. miss

d. kiss

What does a pianc player do?

She
What in the basket? I have a bhottle of milk.
Does Harry drive a trucik? No, he

What time is it, Bruce? It's lat

o

Hurry up and go

I know Bob can play checkers, but chess, too?

Yes, he can play very well.

do you want to wear?

My new jeans.

Wnat's the weather like?

snowing.

What do you want to d¢ tonight?

U'm watch TV at eight and then go to -

early.

When does Jack study? He now.

85
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60.
Sh

61. Which do

Alice going to Australia?

e's going next spring.

g do you want? The big., brown

a. one
b. it
¢. which
d. that.
62. What did Alice want? She
a. want
b. wants
c. wanted
d.

did want

63. Where did you spend you vacation?

a.
b.
c.

d.

64. What did

65. Did you

a.

At
In
On

By

you do in this afternoon? I
stretched

baked

touched

shouted

86

& glass of milk.

Egypt.

a cake for dinne,

like the movie? No, it wasn't very

ugly



66 .

67.

68.

70.

b. ready
c. mild

d. interesting

Is this your notebook? No, it's
a. Randy
b. of Randy
c. Randy's
d. to Randy

What is Mary's telephone number? Sorry, 1 don't
a. shorten
b. acﬁept
c. close

d. remember

87

What do you want? me a cup of tea, please.
a. Give
b. To give
c. Gives
d. Giving

It's very.cold tonight. Yes, I want another
a. blanket
b. glass
c. tire

d. schedule

Did they listen to the radio last night?

on my bed .
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I don't think so. They to the radio while I was there.
a. weren't listened

b. weren't listen

O

didn't Tistening

d. weren't listening

READING COMPREHENSION

Four undergraduates

Harry Wilson, Ernest Nash, John Sharp and Elsie Draper
are four undergraduates. They live in halls of residence at the
University. Harry and Ernest live in College Hall and John
lives in Newton'Ha}]. Elsie lives in Nightingale Hall,a women's
hall of residence. Harry and Elsie want to become doctors, SO
they are undergraduates in the Faculty of Medicine. Ernest
wants to be an engineer., He is in the Faculty of Engineering.
John Sharp has no plans for the future. He is an undergraduate

in the Faculty of Arts and follows courses in History,Economics

and English.

1. Find words in <che passagc that can complete these sentences:

2. An is a yniversity student.
b. Some students live in of
c. The University is divided into for the study

of different subjects.

d. Students who want to become doctor study in the

e. John Sharp does not yet know whati he will do in the
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2. Answer these questions:

a.

b.

Which hall does Elsie Draper live in?

Who Tives in College Hall?

Why are Harry Wilson and Elsie Draper studying in
the Faculty of Medicine?

Does Ernest Nash want to be a doctor or an
engineer?

What are John's plans for the future?

3. Five questions and five answers are given here. Which answer

fits each question?

a.

Where does Elsie I. in College Hall
]fve? IT. a Doctor

Where do Harry ITI. in a hot ciimate
and Ernest live? IV. in Nightingale Hall
What does Harry V. on fertile land.

-
—~
Jrmed

want to be?

«;

he doesn't know yet.
Where do cereals |

grow well?

Where do sugar

and rubber grow

best?

WRITING

What are your professional plans for the future?
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6.4. Appendix 4: POST-ASSESSMENT OF GRAMMATICAL
COMPETENCE

1. wﬁat does she do at eight?
a. She have breakfast
b. She has breakfast
c. They have breakfast

d. They has breakfast

2. How long does it take to get there?
a. About half an hour
b. Near the post-office
c. Tohorrpw morning

d. This afternoon

3. What does she do before Tunch?
a. She usually do some shopping
b. He usually does some shopping
¢. She usually does some shopping

d. Tomorrow

4. What's the restaurant like?
a. Very good
b. Tomorrow night
¢c. At four o'clock

d. Too early.

5. The boat turned

a, over



b. into

c. on
d. to
6. They went the party.
| a. over
b, into
c. on
d. to
7. Kate met John ' the party.
a. over
b. in
c. at
d. on

8. There weren't enough g]assés
a. for |
b, in
c. at

d. on

8. Put your sweater

a. in
b, on
. C. over

d. underneath

10. He fell whe water.,

e@ééybody.



11.

12.

14,

He is

He 1is

I am not

b.

into
on
in

over

proud a peacock.
than
more
as... as

the most

I thought.
more clever
more clever than
cleverer than

cleverer .

you think she is.
good -
better
the best

better than

sure you are .
50... &s$

more

more than

the most

Y

i



15.

16. She's b

a.

b.

17. They bl

18. Is this

19. She dro

wants to watch the ga#e between England and Wales.
He |
Him
His

Her

rought her sistér and I've brought
I

me

. mine

. my

amed for the accident.
her

.'she

he

his

book ?
. you

. yours

. me

. your

pped purse.

a3



_{Zb;;She:hash't_read

. a. some
b;‘Someﬁhing
c. any

d. anything

21;:Pénny wrote
: a. some
b,'sometﬁing
¢. any

d. anything

‘a. any
b. anyone
¢, some

- d. someone

2éjﬁi 2  enjoyed' the
o %,.Everybody
b{vﬁverythin

¢. Some

d. Any

fiﬁ;_}:ﬁaée read

’ a. many
b. a 1ot of
C. much

d. any

of his books.

letters yesterday.

at thevdoar?

party.

g

books this year.

94



25. There weren't
a. many
b. much
c. a lot af'

d. a little

26. They won't 1ike it,
a. will they?
b. won't they?
c. do they?
d, can they?

27. He can explain,
| a. can he?
b. will he?
c. can't he?

d. does he?

28. It hasn't rained for weeks,
| a. has it?
b. hasn't it?
¢. have it?

d. haven't it?

29. You understand it,
g. do you?
b. are you?
c.ican you?

d. don't you?

people at the party.

95



30.

3.

32.

33.

Most Brazilians can't speak Russian.
Most Italians can't

can most Germans.,

a. either, neither

b. either, or
d. neither, nor

You must study hard.
Your friend must

a. either

b. or

c. tob

d. so

They decided
da. to spend all their money
b. spend all their money
c. spending all their money

d. spent all their money

Do you want to spend your holidays in Engiand?
a. No, I wouldn't
b. Yes, certainly
¢. Yes, I can

d. Yes, 1 must



1 heard the music. It

I touched the ground. It 50 hot
I smelt the fiower. It 50 sweetl .
1 saw the house. It so attraciivy
a. liked, sounded, looked, smelt,
b. tasted, sounded, felt, smeit, !
c. tasted, sounded, felt, looked,
d. tasted, looked, scunded, felt,
3%5. Now the rocket to the moon.
It to the moon every weel.
a. is flying, flies
b. ffew,twas flown
c. will fly, would fly
d. doesn’'t fly, is flying
36. Do you know where Robert is going?
a. Yes 1 do
b. Yes, she does
c. Yes, he 1is
d. Yes, she is
37. Their bus leaves at nine o'clock,

We arrive there tomorrow morning
She is seeing her boy-friend at 5.

WHAT TIME DO THE TENSES EXPRESS?

a. Present time
b. Future time
¢. Conditional

noked.

smeit,

o

sme

.
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4

4

9 .

0.

1.

2.

I saw

d. Past time

bought a dress for

a. her

b. Mary

¢. herself

d. she
Peter ; at the airport.

z2. Peter

b. himself

c. him -
d, his
John has ' taken the bus.

Paul hasn't taken the bus

They

They

Tom and Fred their tickets before tiey

a. just, atready
b. already, just
c. yet, yet

d. already, vet

e

o Brazil when they were young,.
to Brazil to earn their Tiving,
a2, are coming, came

ame

)

bh. have come,
¢c. came, have come

d. are not coming, came

w3
=

New York.



They in Brazil in January.

have bought, arrived
11 bu

arrived, wi

- i e o a g 2
t. are buying, arvived

2.
.
oo

bought, arrived

i

43, The

tmperor fiv

3

couyntry hags made pro

N k4

Qur
century.

a. for, during
for, since

during, for

44; Are voucgoing te the cinema again?
You

a. has been
have gone

has qnne

il

i,

have bhesn

£5,. 1 don't know what Robevt isg

yet.

A1Y the other

pray foothall.

]

beginni
4

to the cinema four times already

ng of

time
inished hi
. .

Time, uney

05
Ly

the 20%h

want to



d. will sit, will wait

&6, 1]

& he get up early every dav?
a. Is
b. Does
¢. Has
d. Do
47. She often & bath in the morning
a. has
b. have

¢. is having

d. has had

48. Were you in London last week?
a. Ne, I didn't
b, No, [ weren‘t

¢. No, I wasn't

d. No, ¥ don't
48, He his hat last wesk
a. loses

b, has lost
c. tost

d. will lose

50. She went home early she had finished her work.

£3

a. bhecaus

]

o

p. while



Jory
e
mf

¢. without

4. why

SECOND PART
READING COMPREHENSIONH
xparts are either raw material ov manufactured goods
Raw materials are producits of the jand, such as cotton, timber
or rubber. Some raw materials such as iron ore come from mines,

These raw materials are often exported by the country that

{«4-

produces them Lo other countries where they are wmade into

[
]

manufactiarad goo
some countries produce food for export, for éxamﬁigg
meat, sugar of cereals suech as wheat and maize. These countries
are agricultural countries. &n agréca@tara? country needs
fertile land and 2 go0d climate. A cold, wet climate is not

L

suitable for agriculture.

A country which produces manufactured goods 15 known

P

as an industrialised country. An industrialised country canmnot
always produce enough food for tts own needs., Ip this case it
é@és not export foodsiuffs, of course. Et fhas to import them,
It reties on exports of manufactured products and pays forimports
with the money 11 earns frowm the exsarteﬁ gé%dﬂ,

P 3

1. Find words in the passage to complete these sentences:

@

a. A country's are the goods it sells to other

. An country produces food,

. Countries with a warnm cap groy foaod,



2.

3.

d.
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Some countries cannot grow all the food they
need.

Tand is needed Tor growing food.

Answer these questions:

a *

e
-

Are these

What kind of land does an agricultural country
need?
What kinds of things are exported hy an

agricultural country?

What are raw materials?

What kind of country imports raw material?

Do industrialised countries always produce enough
food for their cwn needs?

How do industrialised countries pay for their

imports?

Is a warm climate or a cold climate better for
agriculture?

What kind of things do _industrialised countries
export?

Is the country yvour live an agricultural country
or an industrialised country?

Can you give the names of some foodstuffs grown by

agriculttural countries for export?

a.

No country can export manufactured goods.
An industrialised country export only food.
Cereals and meat are foodstuffs,

Cereals do nob grow well on fertile land.
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e. Industrialised countries always produce enough
food for their needs.

f. A country without enough food has to import it.

a, Some industrialised countries rely on their
exports for food.

h. Mest of us earn money by doing work.

i. We pay for goods with money.

J. Countries earn money by their imports.

THIRD PART
COMPOSITION

I's your country an agricultural country or an

industrialised cne? Justify.
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6.5, Appendix 5: PRE-TEST OF COMMUNICATIVE
COMPETENCE

PART 1 - ORAL INTERVIEW

Candidates are asked to make an appropriate response to each of
the following remarks:
1. Where are you from?
2. How long have you lived in 7
3. 1 wish T had a million doliars.
4. Excuse me. You're standing on my foot.
5. Couid you tell me the way to the bus station?
6. Thank you very much for your help.
7. What a nice pen/watch you have.
8. It's my birthday today.
G, What will you do after finishing University?
10.How are you feeling now?

MARKS: 30 (on a scale0-1-2-3 per question)

g

=

pl

.

Pt

ot
4

ORAL/WRITTEN

i+

$

Below are seven sentences. You will now hear five more
sentences spoken by the examiner, each one of which goes with
one of the seven written onesto make to make a complete remark,
Write dowp the letter of each sentence you hear against the
appropriate written sentence:

1. My wife had twins yesterday.

I can't make up my mind.

IS

{3

The film was absolutely ferrible.
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kn:} .
ART 1

gxamin

SN

pass

»

o

Y

nosorry, but this i

S.oIt's very nice of you
. You're standing on my

.

{2 ner guestion)

Reading order

a. What do you think?

b. Tt should have been
week ago.

¢. But 1'm afraid }
another engagement.

d. Could you tell me the

ot

th s station?

o
P
e

O €

We walked out half

throuagl.

LISTERING COMPRUHENSION

questions based on a

<
w

er,

age taken from ALEXANDER
Londern, Longman, 1973,

raag

1oy

5 not good snough,

ask.

sentence ¢

4

qay &

sentengce 4
have

sentence 5
way

sentence 7

way

sentence 3
simple passdge read out

stion and Answer,

GUESTS FOR DINNER
At a quarter to six Mrs. Alison heard her hushand
av oautside the house and immediately went out to
P
"What's the matter dariing?", he asked, "You ‘nok



upset."”

"I've made a terrible mistake Jim", she said, "Mrs,
Johnson rang me today. We got talking and without any thinking
I asked her and her husband to come and have dinner with us
tH{s evening."

"Well, that's nothing wrong. We should have a
pleasant evening." he replied. "We haven't seen the Johnsons
for ages.,”

"I1'd Tike them to come but T've just discovered there's
hardly any food in the house, You didn't by any chance romeomber
to buy some steak? I asked you to get some on your woy home

three days ago", she replied,

fomei

“Steak?" Mr. Alison said. “Good heavent, ves,
remember now. As a matter of fact I did get sowe. You ought te
have reminded me about it. It's in the booth of the car, It's

been thére for the past three days."

QUESTIONS

1. How did Mrs. Alison know her husband had arrived?

2. How did she look?

3. th was Mrs. Alison upset?

4. Who rang Mrs. Alison up?

5. When will the Johnsons come to dinner?

6. How did Mr. Alisaon feel on hearing that the
Johnsons were coming to have dinner with ihen that
evening?

7. Why is Mrs, Alison sorry she asked them to come?

8. Why hadn't she prepared a meal for the cuests?



8. How long ago did she ask her hushband to get some
steak?

10, Where is the steak Mr. Alison bought three days
age?

MARKS: 20 (2 per question)
PART IV ~ SELECTING APPROPRIATE STYLE

Choose the most appropriate remarké in each of the following
situations:
1. (Situation: Someone makes a remark that you don't understand.
You are a polite person. You say:)
a. What did you say? |
b. 1 beg your pardon?
c; I am not understanding.

d. Repeat.

2. {Situation: You are a polite person and you want to buy a

new pair of shoes. The shop assistant says:"Can I help you?"
You reply:)

a. I want shoes.

b. Show me some shoes.

c. You may show me some shoes.

d. 1'd Tike to see some shoes.

3. (Situation: You arrived late. Your teacher s already talking
to the class. You are very polite. You say:)
a. ELXxcuse me.

b. I'm late again.
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c. Hello:!
d. Sorry, ! missed the bus.

4, (Situation: At the table you can not reach the sugar.

Remember you are a very polite person. You say:)
a. Pass me the sugar.
b. Would you pass me the sugar, please?
c. I want some éugar.

d. How about passing the sugar?

5. (Situation: An old lady is trying to 1ift a large suitcase.
You want to help her. You are very po?ite.'You 58y 1)
a. YOQ can't 1ift this heavy suitcase.
b. You ére too weak to 1ift this suitcase.
¢. Can I help you?
d. i.wi?! pick up your suitcase.

MARKS: 10 (2 per question).
PART V - WRITTEN

Find suitable remarks for B in the following conversation:
A. Where did you get that lovely suntan?
B.
A. Reaily? How long were you there?
B.
A. Marvellous. 1 wish I could travel like that. Did

you go by sea?

A. No. I don't get wy holidays until! September.
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B .
ALl don't'thinkfﬁcﬁllt costs too much. I'11 probably

justigo down ‘to ithe nearest beach.

A. Me too: I'm Vaté already. Look. How about  having

dinner with usitomorrow night?
Oh, about eights

See you then. Bye now.

o I W = O3

MARKS: 30 (7x4 +2 for the last answer)

TOTAL MARKS AVAILABLE: 100
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6.6, Append b POST-TEST OF COMMUNTCATIVE
COMPUTENCE

o
=
—
7y
e
w2
my
b
=

asked Lo make an appropr

. PR T
Yeaargs

frs o —_
How are vou?

Hould vou give me

L [N P 4 4 N .
How about having dinner

did this pen/wateh cost?

We won't miss the
Gaond

Shaltl | bring

you some coffee?

Would vou Tike some more sugar?

i0d bve. See

you tomorrow,

a scalte of 0+1-2-3 per guestion)

sentences, You will hear five more sentences

examiner, each one of which goes with one of  {he

<

to make 3 complete remark. Hrite down the

ntence vou hear against the appropriate weitien

Mary's fun.

]

varty wgs great

had twins yesterday.
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Gy OF ORDER
riends went Lo a City
on the thirty-eighth
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ts gnd began walking., It t00k‘ a

funny songs and at



midnight they reached the thirty-eighth floor.

Then one of the men put his hand in his pocket

stopped. He saic to his friend: "Now, I'm going fo sing
funniest song of all. [ts name is:

"T'VE LEFT THE KEY OF OUR ROOM DOWNSTAIRS IN MY COAT".

QUESTIONS:

1. Where did the two men stay?

2. Where was their room?

3. When they came back to the hotel late one night, what

the 1ift man say to them?
. Why was the l1ift out of order?

How did they get to their room upstairs?

~N o o B

. What did they realize when they were upstairs?

o0

Where was the key?

9. Why hadn't they taken the coat with them?
10.How were they feeling that night?

MARKS: 20 (2 per question)

PART IV - SELECTING APPROPRIATE STYLE

How long did it take to get to the thirty-eighth floor?

112

and

o
.
=

Choose the most appropriate remark in each of the following

situations:

1. (Situation: While passing, you trip over a friend of yours.

You want to apologize. What do you say?)
a. You wore in my way.
b. I'm terribly sorry.

c. Didn' t you see me?
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d. What can I do for you?

(Situation: You want to phone your friard but you haven't
got @ telephene. How do you ask your naigkbour who has got
ona?;

i

a. 1 want to use your phone.

b. Are you using your phoNfe at =he moment?

e

May I use youvphone?

jol

Would you help me?

(Situation: Your friend has just told vou he is going to get
married next month. What do you say?)

a. Congratulations!

b. Are you nappy?

c. Where ar2 you going to live?

d. Are you 3joing to give a partv?

(Situation: Your f-iend is insisting onr talking about A

topic vou don't lice. How do you intervupt him?)
a. You're nasty.
b. Sorry. I'd rather not get into that.
c. Why are rou talking about thet?

d. Ben't be silly.

(Situation: You are at a cock-tail perty. fcu Lappen to
drep a glass of wine. The glass breaks. “hat do you say?)
a. Excuse mo.,

b. I1L was nothing.

¢c. Look at .hat.



e

d. I'm terribly sorry.

MARKS: 10 (2 per quéstion)
PART V - WRITTEN

Find suitabletemﬂ£$§ﬁfor B in the following conversation:

A. Hello Jim. How are you?

B.
A. Fine.
B.
A. They are fine too. My wife hasn't been.wé11 though.
B. ‘, .
A. No, nothing serious. How's your wife?
. o , | o
A.'Thét's:afgéod,idea,.whefe shall we Qb?
B.- _
. AT would prefer to go fd any other place. I don't

like the service there. The'waiters are too slow.

B.

A. That's all right.

B. |

A. No, it's my turn to pay for the drinks.
B. |

A. Yes, still there.

B.

A. Let's go.

MARKS: 30 (3 per response)

TOTAL OF MARKS AVAILABLE: 100
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STRUCTURED

TRANSACTIONAL DRILLS

T. First Experimznt. :

Exchanging

Greetings

(a)
(b)
(c)
(d)
(e)
(f)
(g9)

displaying visual acknowledgment -
waving hands

approaching

asking how the other is feeling
answering

asking how the first one is feeling

answering

Leave Taking

(a)
(b)

(o)
(d)
(e)

(f)

Postponing

excus{ng oneself

extending hands

smiling

squeezfng hqnds

saying good-bye

saying good-morning, good afternoon

releasing hand-shake

Taking-Leave

(a)
(b)

(€)
(d)

standing up

making an-announcement to propose closing the.

conversation

finding a pretext to insert a new topic

waiting till the end of the new topic and rerew

ing . his/her leave-taking.



2.

3.

4.
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Second Experiment:

Giving directions

(a)
(b)
(c)
(d)
(e)
(f)
(9)
(h)
(i)

i

displaying visual acknowledgment
approachfng

exchanging greetings

asking where his (her) brother is
answering and asking why

giving justification

asking the location of the new theatre
giving directions

thanking and leave taking

Third Experiment:

Requests and reactions to instructions and orders

(a)
(b)
- (c)
(d)
(e)
(f)

(a)
(k)
{c)
(d)
(e)

displaying visual acknowledgment

approaching

4exchanging greeting$' 

asking the receptionist where the dentist's is
giving directions

repeating directions and thanking

AT THE DENTIST'S
asking the secretary if he (she) is next
secretary requests the hour of the appointment
telis the secretary the hour of the appointment
checking and telling .him/her that he (she)is next

thanking and leave-taking

Fourth Experiment:
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Common Forms of Politeness in shopping centers

"You are in a shopping center. You want... This is the shop

assistant.”
{a) disp]ayiﬁg visual acknowledgment
(b) approaching
(c) exchanging greetings
(d) politely asking
(e) giving it (some)
(f) asking the price
(g) telling the price
(h) paying for
(i) thanking
leave laking.

5. Fifth Experiment:

Common Forms of Complaints in shopping centers

- (a)

displaying visual ackhbw]edgment
approaching
exchanging greetings
shop assistant asks customer if he/she can help
her (him)
customer answers and tells shop assistant that he/
she wants such and such material
shop assistant shows the required material- and
tells its price
customer complains about prices:
"I'm afraid...”
shop assistant apologizes: "I'm sorry that..."

customer decides not to buy, thanks shop assistant
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and takes leave.

Sixth Experiment:

Making arrangemants

a)

(
(
(c
(d
(e
(f
(g
(h

displaying visual acknowledgment

approaching

exchanging greetings

asking friend to come the following day for supper
answering positively and thanking

telling the exact hour of Supper in his house
agreeing

leave-taking

7. Seventh Experimeht;

. 8.

Postponing arrangements

(a) arriving

(b) exchangiﬁg visual écknow]edgment

(c) first element reminds second one he was asked to
come ‘to his/her party

(d) second element remarks that he is not going to miss
it

(e) first element apologisés because the arrangement
has to be postponed

(f) second element asks for details

(g) first one gives details

(h) second element acknowledges

(1)

first element thanks, taking leave.

Eighth Experiment:
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Apologising for coming late to an appointment

(a) exchanging greetings
(b) apolegising for coming late
“T'm terribly sorry. I apologize."
(¢) accepting apology
(d) giving“reasons for 1ateness“
(e) accepting reasons for lateness

(f) thanking

9. Ninth Experiment:

Description of home and its neighbourhood

(a) displaying visuaT acknowledgment'

(b) approaching

(c) exchanging greetings

(d) té11ing Eer/hﬁm.that_he/she has mdved to another
house in another neighbourhood

(e) asking the new address |

(f) giving it and inviting to come and»ﬁisit it

(g) asking her/him to describe his/her new house and
its surroundings

(h) describing them.

{i) thanking for the invitation and leave-taking

(i) taking leave

10. Tenth Experiment:

Avoiding undesirable topics

(a)displaying visual acknowledgment
(b)approaching

(clexchanging greetings



(d)
(e)
(f)
(9)

(h)

120

first one makes a nasty remark

second one tries to'change.the topic

first one maintains same topic

second oneAexpressess unwillingness to discuss
the topic

“Let's not discuss that"

"Le.'s not go into that"

~"I'd rather not..."

first one understands and changes topic

11. E]eVenth Experiment:

12.

Typical days in a Hotel

(a)
(b)
(c)
(d)
- (e)
(f)
(g9)
(h)
(1)

(3)
(k)

(1)
(m)

displaying visual acknowledgment

appgbachiﬁb

Eedéptidnis; bows: gugst.acknOWIedgég
éxchanging greetings

guest remarks that he/she has a room reserved
receptionist acknoWledges | |

guest asks the daily rate

receptionist tells the daily rate

guest says that he/she is going to stay in the
hotel for a_fortnight

receptionist acknowledges and holds out a form
for the guest to fill in

guest fills it in

receptionist thanks and calls porter to help guest

leave-taking

Twelfth Experiment:
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Application for Jobs and Selection of Candidates

(a)

(b)
(c)

(d)
(e)
(f)
(9)
(h)

(1)
(3)

(k)

arriving

exchanging'greetings

first one éays that he(she) came because of an
advertisemént in the paper and that he(she) wantéd
to apply for the job.

second one asks for qualifications

first one gives qualifications

second one acknowledges

first one asks about salary

second one tells him(her) the nqﬁber of working
hours and salary |

first one acknowledges, and expresses interest in
the job | o

second oneztelis him(her) td wait for an answer
on the following day |

first one thanks and leave-takes-

13. Thirteenth Expefiment{

Giving in Notice

(a)
(b)
(c)
(d)
(e)

(f)

(g)

knocking at manager's door

allowing him(her) to come in

apologizing for disturbing boss

manager asking the reasons why employee is there
empldyee explaining that he/she is there to give in
his/her notice

manager asking the reason why employee wants to
leave job

employee giving reasons for that



(h)

(1)

(J)

(k)

14. Fourteenth
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manager asking employee to keep his/her job
employee thanking and sayfng that that will be
possible only if manager offers a rise 1in ‘his
salary ' _

manager stating that employee had better give in
his/hef notice

employee agrees and takes leave

Experiment:

f Information about Daily Lives at School time

Exchange o
- (a)
(b)

(c)

(4)
(e)

(f)
(9)

(h)
(1)
(J)
(k)

(1)
(m)

arriving and exchanging visual acknowledgment
exchanging greetings- V

remarking that the bus is late and that he/she
will arrive late at the University
exbre#QinQ:shared fee1ingsA -

remarking that he/she had hardly had time to
have breakfast |
éxpressing sympathy

saying that he/she is hungry and that he/she
doesn't go home for 1lunch and telling the place
where he/she has lunch

commenting about his lunch hour

complaining about food he/she eats at lunch hour
expressing sympathy

remarking that fortunately he/she has dinner at
home

acknowledging

noise of bus coming
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15. Fifteenth Experiment

Exchange of Information about Daily Lives During Vacation

(a) arkiving

(b) exchangiﬁg visual acknowledgment

(c) exchanging greetings

(d) remarking that he/she is going to the..beach on
holiday

(e) asking if he/she is going on holiday alone

(f) giving the requested information

(g9 asking how long he/she is going to stay at the
beach |

(h) giving the requested information

(1) asking where he is going to stay

(3) giVing‘the requested information

(k)'e*preﬁsing envious feelings: "I wish I could.

(1) expressing sympathy

(m) thanking for sympathy

(n) Teave taking

16. Sixteenth Experiment:

"Description of Unlucky Days

(a) displaying visual acknowledgment

(b) approacﬁing

(c) shaking hands

(d) greetings

(e) reporting feelings and requesting sympathy

(f) giving encouragement and asking what the matter is

(g) describing his/her uniucky day
)

(h) expressing sympathy
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(i) thanking and leave-taking

17. Seventeenth Experiment:

Discussion about the

(a) arriving
(b) exchénging
(c) commenting
(d) mentioning
(e) expressing

because of

Weather and its Influence on Games

greetings
on the bad weather

the... game that afternoon

hard feelings towards the weather
the game

(f) stating opinion about weather and its influenceon

games

(g) replying

(h) changing topic

18. Eighteenfh Experiment:

Discussion about recently seen films

(a) arriving

(b) exchanging

greetings

(c) saying that he/she has recently been to the

cinema

(d) asking her/him what film was

(e) giving requested information

(f) saying that he/she has also seen that film,

stating opinion about film and giving details aout

it.

(g) replying

(h) changing topic



19. Nineteenth Experiment:
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Discussion about people and places

(a)
(b)
(c)

(d)
(e)
(f)
(9)

(h)
(1)

arriving

exchangiﬁg greetings

asking’if he/she has seen a third persons's new
housé.

asnwering positively and giving his/her opinion
about it

rep]ying that the house looks like an oriental
one.

agreeing

giving his/her opinion about ORIENTAL PEOPLE
replying

changing'topic_

20. Twentieth Experiment:

Discussion about future l1ives after University studies

(a)
(b)
(¢)

(d)

(e)
(f)
(g9)
(h)
(1)
(J)

arriving

exchanging greetings

commenting that he/she will finish her University
studies the following year

congratulating her/him and asking about her/his
pTans for the future

telling plans

asking about his/her activities at the presnt time
giving requested information

asking about his/her family

giving requested information

inviting for celebration of near future life.



accepting invitation and offering to pay
drinks
refusing offer

thanking'
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for
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6.8. Appendix 8: SAMPLES OF CONVERSATIONS HELD
DURING STRUCTURED TRANSACTIONAL DRILLS

First txperiment:

Topic: EXCHANGING GREETINGS

Second

Topic:

A.
B.

A
B.
A

Hello. How are you?

Fine, thank you and you?

I'm fine.

How's your family?

They are very well, thank you.

They are at home now. I'm homesick.

I've travelled for a week. |

So, you are going home as soon as possible to see

your family, aren't you?

.-Yes, I,ém._Good-bye.m
. And I have to go to the University now. Good-bye.

Experiment:

GIVING DIRECTIONS

A
B
A.
B
A
B

Hello. How are you?

I'm very well, thank you and you?

I'm fine, thanks. Where are you going new?

I'm going to my office.

Where is your office?

Two blocks ahead, on the right. Would you like to
go there with me?

I'm:going home at this moment.

Sorry. I can't stay any longer.

That's all right. Good-bye.
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A. Good-bye.

3. Third Experiment:

Topic: REQUESTS AND REACTIONS TO INSTRUCTIONS AND ORDERS
Part I: AT THE INFORMATION DESK

. Good morning.

. Good morning.

. Can you tell me where the dentist's is?

It's on the second floor, room 212.

Thank you for your help.

o » @ P W I

. That's all right.

Part II: AT THE DENTIST'S
A. Goqd mornfng.
B..Godd mokning.vCan_yog fe]] me if 1'm next?
A. Just a moment. Would you tell me your name and the
hour of your appointment. | |
B. I'm Jane Parks. My'appointmént is at 9:00 a.m.
A. That's right. You're next.
The dentist's waiting for you.
B. Thank you wery much.
A. Not at all. Good morning.

B. Good morning.

4., Fourth Experiment:

Topic: COMMON FORMS OF POLITENESS IN SHOPPING CENTERS

A. Good morning.
B. Good morning. Can I help you?

A. Would you show me some shoes, please?
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. Sure. What shoe number do you want?

. Number 40.

I see. Any favourite colour?

{ prefer biack shoes.

I have this pair of black shoes.
How mﬁch does it cost?

It costs CR$ 200,00 .

Good! I'11 take it.

. Please, go to the cash-desk. I'11 giVe your package

there.

Thank you very much.

. You're always welcome.

5. Fifth Experiment:
Topic: COMMON FORMS OF COMPLAINTS IN SHOPPING CENTERS

A.

Excuse me. You told me the pair of shoes cost

 CR$ 200,00 and when I went to pay for it, the

T U > o

cashier told me tt cost CR$ 500,00.
['m terribly:sorry! That's the right price.

I would like to see a cheaper pair of black shoes.

. Sure. Do you like this one?

No, I'm afraid I don't.

B. What about that one? It is the. cheapest pair of

black shoes we have in our department store.

A.

Sorry: I don't like that one either.

B. This one costs CR$ 400,00. Do you like it?
A.
B
A

Yes, it's just about what I wanted.

. A11 right, but it costs CR$ 400,00.
. That's all right.
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Thank you very much.

Not at all.

6. Sixth Experiment:

Topic: MAKING ARRANGEMENTS

A.
B.
A.

A.
B.
A.
B.
A.

Hello: How are you?

Hello: I'm fine, thank you andryou?

Just fine! Can you come and have supper with ué
tonight? It's my husband's birthday.

It's very nice of you to ask. I would 1like that
very much. At what time?

At 8:00 p.m. Is it good for you?

That's excellent:

I'1l wait for you. See you tongght._

See you. Thank you for the invitation.

You're welcome.

7. Seventh Experiment:

Topic: POSTPONING ARRANGEMENTS

A.
B.
A.

Good morning. How are you?
I'm fine thanks and you?
I'm very well. Do you rem@mber that I invited you

for supper‘tomorrow night?

. Of course and [ won't miss it.

I'm sorry but I have to postpone it Dbecause my
brother is in hospital.

I'm sorry! But we can arrange another date when
your brother gets better.

Thank you for understanding.l'll phone you as soon as my
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my brother recovers.

. Don't worry!. He'll recover soon.

8. Eighth Experiment:

Topic: APOLOGISING FOR COMING LATE TO AN APPOINTMENT

A.
B.

A

A.

Hello. How are you?
I'm fine; thanks and you?
Just fine.
Sdrry for coming late.
Oh! I've been waiting for you for only half an
hour; What happened?
I missed the bus. I'm sorry.
It's all right. We can still go to the movies if
we hurry up.

0.K. Let's go.

9. Ninth Experiment:

Topic: DESCRIPTION OF HOME AND ITS NEIGHBOURHOOD

A.
B.

Hello! How are you?

Very well, thank you and you?

A.Fine. Do you know that I'm living in a new house?

B.

Oh: Really? Congratulations.

What's your new address?

It's Ave. Pedro ﬁ]vares Cabral, 603.

I see! Tell me about your house.

It's surrounded by small houses. There are no
skscrapers ﬁear it. It's a quiet suburb. It's a
small house. It has three bedrooms, two bathrooms,

one living room, a dining room, a kitchen and
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a laundry outside.

I Tike gardens. Is'there"a garden 1in your new
pfoperty?

Yes, there‘is one in the backyard, behind the
house. Wouldn't you like to see my new house?

I'd be delighted. Can I go tomorrow afternoon?

That'd be very nice.

. Thank you.
. That's all right.

Experiment:

AVOIDING UNDESIRABLE TOPICS

A. Hello.:

B. Hello:

Cf Hello.

A. How are you Ana? |

B. Not very well. I've got a terrible headache.

A. I'm sorry. Oh! Sergio! I saw you holding hands with
a beautiful gir1 yesterday. Is she your sister?

C. Oh! Do you know I'¥#e bought a horse?

A. She was a beautiful girl.

B. I would rather not talk about that Sheila.

A. But the girl was beautiful.

C. Come on, Sheila! I don't want to talk about that!

B. Tell us about your birthday party, Sheila.

A. Oh! 1 understand, I'm terribly sorry.

Eleventh Experiment:

Topic: TYPICAL DA¥S IN A HOTEL
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. Good evening.

.. Good evening.

I think 1 have a room reserved here.
What's your name, please?
I'm Peter Brown.

Wait é moment, please.

That's right! You have a room reserved here, It's
room 25. |

Could you tell me the daily rate?

It's CR$ 300,00.

I'd 1ike to stay here for a fortnignt if it is
possible.

Certainly. Would you fill in this form, please?
Sure:

I'11 call a porter to carry your suitcases to

your room.

. Thank you.

. You're welcome.

12. Twelfth Experiment:

Topic: APPLICATION FOR JOBS AND SELECTION OF CANDIDATES

A.
B.

Good morning.

Good morning. I came here because of your
advertisement in the paper. I would like to apply
for the job.

I see. What are your qualifications?

I'm a short-hand typist. I speak two foreign

languages, French and Germang'very well.
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. That's good.

How much 'is the saTary?
It's CR$ 8.000,00 for eight-working hours a day

five times a week.

. That would be fine for me.

. Hell! We have to wait for some more candidates this

afternoon. You can have a definite answer tomorrow

morning.

. Thank you very much.

. You're welcome. Good morning'

Good mofningl

13. Thirteenth Experiment:

Topic: GIVING IN NOTICE

w P O > O 3>
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..Excuse me .
Come in. What's the matter Miss Jones?
I came here because I want to give in my notice.
Why do you want to give in your notice?
Because I have to work too much for a low salary.
But I like your work. Wouldn't you like to Keep
your job?

.. If you give a rise in my salary.
Sorry! I can't do that!
In that case I will really give in my notice.

. That's up to you Miss Jones.

. Good morning.

. Good morning.

14, Fourteenth Experiment:
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Topic: EXCHANGE OF INFORMATION ABOUT DAILY LIVES AT SCHOOL

[v] = w =
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TIME

Hello. How are you?

I'm fine but a bit worried because the.bus is very
late and I won't arrive at the University'on time.
I'11 arrive late in my office too.

It Tooks as if it is a bad day for me. I woke up
late and so I didn't have time to have breakfast.

I'm hungry now.

. But you go home for lunch, don't you?
. No, I eat something in the University canteen.
. That's a shame:!

. The food in the canteen is very bad and the place

gets crowded when I'm there for lunch.

. That's terrible.
. Fortunately I have dinner at home.
. That's good.

. Oh! The bus is finally coming round the corner.

15. Fifteenth Experiment:

Topic: EXCHANGE OF INFORMATION ABOUT DAILY LIVES DURING

s > W > >

VACATION

Hello. How are you?

. Fine, thanks and you?

. Just fine.

. Tomorrow morning I'm going to the beach on vacatim
. Congratulations. Are you going alone?

. No, I'm going with my family.

. Oh. How long are you staying there?
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B. A month,

A. Where are you going to stay there?

B. In my brother's flat.

A. I wish I céuld go with you.

B. If you want, you can go with us.

A. I'm afraid I can't. I have to study for an English
test.

B. That's a pity.

A. Anyway, it was very kind of you to invite me.Thanks.

B. You're welcome.

16. Sixteenth Experiment:

Topic: DESCRIPTION OF UNLUCKY DAYS

A. Hello. How are you?

B. I'm not very well! I broke my glasses yesterday and
'without them I can't see very much.

. That's a pity.

. Thanks for the sympathy.

. Today is an unlucky day for me too.

What's the matter with you?

I've lost all my documents.

. That's a shame.

I think so. I hope to find them soon.

. You will be very lucky if you find them.
Ithink so. Now I need to go. Bye.

™ P W P> © P> O P> G >

. Good-bye.

17. Seventeenth Experiment:

Topic: DISCUSSION ABOUT THE WEATHER AND ITS INFLUENCE ON
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GAMES

. Hello. How are you?
I'm not very well because the weather is bad.

What has the weather to do with you?

w > w >

. I wanted to see a soccer game today but as it is

raining there won't be any games.

A. i don't like rainy days either. Last month I went
to a volleyball game but right in the middle of it,
it began to rain hard and it spoiled the game which
was about to finish. Because of that rain the
reSult was a draw and my team had to win in order
to win the championship.

B. I'm terribly sorry!

A. That's allaright now.

18. Eighteenth Experiment:
Topic: DISCUSSION ABOUT RECENTLY SEEN FILMS

A. Hi! I phoned you last night but you weren't there.
Where were you?

I‘went_to the cinema last night.

. What film did you see?

I saw "Star Wars". Have you seen it?

Yes, and I:]iked it very much.

. Did you notice the well-made robots?

> W » mm X O

. Of course. And I liked to see the fight between
Good and Evil. I was sorry to see that Evil won
the fight.

B. Yes, but in the end the hero won the war.

A. That's right. It's always nice when the hero wins
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at the end of the fight.
B. I think so. |

19. Nineteenth Experiment: -

Topic: DISCUSSION ABOUT PEOPLE AND PLACES
Hello. How are you?
I'm very well and you?

I'm fine!. Have you seen Peter's new house?

w > w =

Oh: Yes: I went there last night. It's very pleasant
and comfortable. It has an oriental style.
What's your opinion about oriental people?

I think they are very peculiar.

> W >

What do you mean?

B. I mean they have different customs from ours. I
also think they are very intelligent. What do you
think? | o

A. I agree with you. They are very interesting.

B. That's right.

20. Twentieth Experiment:

Topic: DISCUSSION ABOUT FUTURE LIVES AFTER UNIVERSITY STUDIES

A. Next year I'11l finish my University studies.

B. Congratulations! I'm glad for you.
What are your plans for the future?

A. I intend to teach and to get married.

B. What are you doing at the present moment?

A. I study in the mornings and I work in a department
store in the afternoons, from Monday to Friday.

B. How's your family?
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. They are very well, thank you.
. Let's celebrate your near graduation.

. That's a good idea but I'11 pay for the drinks.

No, I insfst. It's my turn.

. A11 right! If you insist.

Thank you.

You're welcome.
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6.9. Appendix 9: SAMPLES OF SEMI-FREE
- TRANSACTIONAL DRILLS

a) Descriptions of social occasions:

1. Relationship between a man and a woman before and after

marriage
We will show the three moments of relationship between
two persons:

1.1. Boy and girl-friends:

Woman: It's going to rain.

Man: Oh! My dear! I have an umbrella.

Woman: Oh! But you are very wet!. Come here under the
umbrella.

Man: No, my dear, you can catch a cold!

Woman: You are very careful. You take care of me like

a child.

1.2. Just before marviage:

| Woman: It's going to rain.
‘Man: Oh! I have an umbrella.
Woman: You are very careful.
Man: Come over here. I can't catch a cold and I can't

become i11. I must work tomorrow. Let's go.

1.3. After marriage:

Woman: It's going to rain.
Man: I have just seen!

Woman: Did you bring your umbrella?
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Yes.

an: Open it please, bécaUée I can't catch a cold.
Don't be silly! You won't die of the rain.

an: But I‘am going to get wet.

:Don't bother me!

an: Look at my hair. and my shoes. When we were
boy and girl friendsyou didn't treat me like
that. You were very nice to me.

Don't be silly. Let's go and don't bother me.

2. TV Session

A.

ol
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S

Entertainment is important 1in modern life.
Everybody tries to find the entertainment he
enjoys.

How and where do young people find . entertainment
today?

In many ways and in many places. By goiﬁg to
football games or by playing tennis or by playing
a musical instrument or by simply staying at home
and watching TV.

How do they get to places they enjoy?®

By bus,_by bicycle, by calling a taxi...

Adults often prefer less active entertainment.
What kind of enterfainment?

Concerts, dinners, reading books or watching TV.
What kind of TV sessions do they prefer?

They usually prefer to watch football games or
films.

I think everybody likes TV sessions.
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A.
B.

I think so too. What kind of TV sessions do
prefer? |
I prefer films. How about you?

I prefer films too.

3. Mutual misunderstanding

A.
B.
A.

I think somebody is knocking at the door.

What have you left on the floor?

I said THERE IS SOMEBODY KNOCKING AT THE DOOR.

Oh! Forget that. Let's watch TV.

Look at Paul Newman. He is wearing a beutiful
No: I'm not eating a piece of pie.

I didn't say that. I fhink you becoming deaf
dear!

It's becoming cold. I'm going to get a cover.
No, the film isn't over. |

Poor girl. You are becoming deaf.

I'm hungry. I'm going to bring some chocolate"

two pieces of cake.
What did you break?
Oh: I think we'd better go to sleep. We can't

nage to talk to each other.

4., No time to waste

A.

This is the wrong time of the day to come and
me.
I just wanted to...

0

Everyone always "just wanted to..." I'm going

What have you done to your face and hands?Did
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you

tie.

my

and

ma-

see

out.

you
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have a fight? Did you hurt yourself? Take you_coaf
off. |

I don't need to dc that.

Yes, you DO. Take your coat off at once!

I won't.

Oh! Yes! You will! I've no time to waste.

I just wanted to...

If you don't take it off I'1l do it for you.

I just wanted to...

Sit down and don't talk:

I just wanted to...

Don't talk! You.heart is running too fast.

But I just wanted to....

I have no time to waste. Don't talk.

But your house is on fire. That's where 1 burnt my

hands and face.

Hi! How are you today?
Fine, thank you. And You?

I'm nét very well... I'm rather worried...

I've fallen in love, I guess.

Borrowing a night dress
A.
A.
B. What's the matter?
A.
B

. This is great. How about your boy-friend, has he

fallen in love too?

Sure he has. But he has such an intensive social
life! We have to go to parties everyday.

But parties are great fun, don't you think so?

That's right. But we have the most important party
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today and I don't have a night dress.

.1 could lend you one of mine if you wish.

Really?

Look! I think this one fits you.

This is the most beautiful night dress I've ever
seen. Could you reaf]y lend me this dress?

Sure!

. Thank you very much. You're the kindest girl in

the world.

. Oh! You're welcome.

6. An American in London

A.
B.

Hi! What on earth are you doing here in London?
Hi: I'm on vacation. I arrived here five days ago.
I've been trying to contact you since I arrived.
I'm so sorry. My parents and I have been out of
the city for a few days. What have you done : all
these days? |

I've visited churches and. museums. I went to see

“~the changing of the royal guards at the Buckingham

Palace.

Have you visited the Houses of Parliament?

No, I couldn't get an: entry permit.

I can get you one this afternoon.

By the way, have you had any trouble with . the
Cockney accent?

Not that much,

. Do you have any engagement today?

No, I don't.
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Would you 1ike to have dinner with us?

.. I'd love to.
. Come at eight then.

. A1l right. See you.

See you.

7. An invitation to the theatre

I am a secretary for an advertising firm in New York

City. I've_recent]y arrived from Michigan. I've met Daniel West,

a young lawyer who often comes to see my boss.

Today I was reading a book when the phone rang.

L 0 > W

Hello.

Hello. This is Dan West. Do you remember me?

. Of course. How are you?
. I'm fine,thank you and you?

. Just fine.

I'd 1Tike to invite you to go to the theatre.

Do you have any engagement for Saturday night?

A. No, nothing special.

B. There's an exce]lent-dancing-group from Mexico,
performing in the Washington Theatre.

A. I'd 1ike to see their performance very much.

B. Good. The performance starts at nine o'clock. Can
1 fetch you at eight?

A. That's all right for me.

B. Good. So see you on Saturday evening.

A. See you.
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8. Growing potatoes

A.

B.
A.
B.

>

>

A.

o >

9. Americans’

Hi! It's a long time 1 héVen't seen you.

What have you been doing?

I've been growing‘potatoes.

Potatoes? Nhat's so important about potatoes?

If I can develop a new variety of potatoes, more
people will eat them.

What are you carrying in this bag?

. These are some potato.: plants. I want to grow

them on my father's farm.

Sorry! I'm not interested in farms. 1I'd rather
work in an office or even in a factory.

Well, I spent my chi]dhood'on a farm and I like
farm work. I want to go back to the farm when I
graduate;

I went to college to get away from farm work.
Well, I've always been interested in growing
vegetables.

Really? 1 have some other preferences.

. All1's well. Look! Our bus is comming:

entertainments

A.
B.

A.

B.
A.

Hello.

Hello:. I haven't seen you for a long time.

What have you been doing?

Hello. I've been busy. I've been working since
February.

That's good.

I came here because I have to do a composition abut
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Americans$? entertainments and I know you've been

~to the States, so I thought you could help me.

Yes, sure! /

Well, first of allI'd Tlike to knowvaboyt Americans!
leisure time.

0.K. In spite of the fact that most Americans' time
is taken up by the TV programmes, other sorts of
entertainments have survived, for example, radio,

modern authors...

.. How about the drive-in-theatres?

wel1; they enjoy that very much.

What are these theatres like?

They are large parking lots with huge screens. The
sound comes through individual loudspeakers which

are placed inside each car.

. Are they cheaper than reqgular movies?

1'd say so, because children don't pay for it.
People who have Targe families usually prefer them,
because they can bring their children and the
youngest can go to sleep when they are tired.

Do drive-in theatres show the same movies as the
regu]ar indoor theatres?

Yes, they do.

There's something else I1'd 1ike to know. How about
the teenager's work in the United States?

The average American teenager goes to school in
the fall, winter and spring and he works 1in the
summer. A twelve-year-old boy for example works in

a gas station or in a cafetaria. A fifteen-year-
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girl usually works in her school library or in a
departament store.

What does the job mean for the typical teenager?
Well, it makes him feel responsible. After
finishing high school many young people go on
working while preparing their career.

That's interesting. Now I know what to write in my
composition. Thanks a lot for your help.

You are welcome.

10. An assault

A.

Be quiet. It's an assault. Don't shout and nobody
will be hurt.

What do you want?

Give me your wallet and jewels.

Please, hold my coat while I opén my purse.

It's an assault. Don't play with me. My gun is true
Calm down. Wait a moment. I'm a woman and I carry
mariy things in my purse. It's so difficult for me
to find my wallet. Please, please help me. Hold my
documents, my lipstick, my eye-shadow, my blush,my
hair-brush, my mirror, my handkerchief, my glasses
and my keys. Oh! Here's my wallet.

Women are so complicated.

I nhave some candies. Would you like a lollipop?
Are you kidding? I hate lollipop: But I Tike gum
very much.

I have some in my purse. Do you want it?

Yes, please. But you are tiring me.
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B. You are very handsome. You look like an athlete!
What beautiful eyes.you ﬁavei

A. Do you really think so?

B. Yes, I do.

A. I give up. That was only a joke. I'm not an assaulter
I'd 1ike to know you better. Would you 1ike to have
dinner with me?

B. Sure. I'd be delighted.

April Fool‘s.day

A. Tomorrow will be April 1Ist.

B. Yes, it will be April Fool's Day.

A, I've read an April Fool's Day story. It was very
funny.

B. Tell me about it.

A. It happened din a small town. People, there,  were
famers. They worked in the fields but they lTived
in the village. It was early in the morning and e-
verybody was sleeping. But one man wasn't. He was
Joe Salby.

B. What was he doing early in the morning?

A. He was in his garden digging a hole.

B. Why?

A. Because he wanted to fool the people of the town.
While he was digging the hole a man arrived and
asked him why he was doing that.

B. What did he answer?

A. He said he was going to find oil in his garden and

he was going to become rich.



150

I can imagine what the other man did. He started
to dig a hole in his'own'garden, didn't he?
You're right. He went back and told his friends
about Joe's story. Then everybody went to the
store to buy axes.

Did they begin to dig holes in their gardens too?
Yes, they did:They wanted to find oil as well.
But they din't find oil, did they?

No, they didn't. It was oh1y a joke.

What did they do to Joe?

. At first they got angry. But as it was April Fool's

Day they started to laugh.

12. Getting Information

Robert and Sally are at the snack bar. They're decidim

what to do after paying for the sandwiches.

A.
B.

You would prefer to go to the movie, wouldn't you?
You can choose my dear!

Well, I'd rather go to the movies than go shopping.
Waiter, where's the nearest drive-in-movie?

After crossing the street take the first turningon
the left. Then go straight to the Third Avenue.
When you get to the traffic lights take the first
turning on the right. The drive—in—movie is on
your left. You won't miss it.

Thank you very much for your help.

Robert, I don't think you will remember all those
directions.

Sure I will. Let's go.
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13. At the restaurant

We're in a restaurant. The waiter indicated us a

table and gave us the menu. Now we're choosing the meal.

A. What would you like to eat?

B. I'd 1ike some beefsteak, fried potatoeé and tomato
salad.

A. I'd 1ike pork chops with carrots, peas and cauli -
flower. What would you like to drink?

B. Red wine.

A. That's fine for me.

The waiter took our orders and brought our meal.

After eating, we paid for the meal and decided to see a movie.

p=)
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14, Talking

GOING HOME AFTER THE CINEMA

Did you like the film?

Yes, I enjoyed the film and the meal we had togethn

. So did I.

. Thanks for taking me.

You're always welcome.

about interesting places in the USA

A.
B.

-4
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Hello, How are you?

I'm fihe;thanks and you?

I'm very well, thank you.

I've heard you've been to the United States.
That's right. ‘

How long were you there?

Four months.

What cities did you visit?

. Well, I visited Chicago and...
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. Chicago? What's it like? Is it true that there are

a lot of gangsters there?

. Of course not.

But I always read about bank robberies in Chicago.

.-That's right. But this can happen anywhere.Chicago

is something else. It's the center of steel and
trade. Some of the best Universﬁties in the world .
are there.

Did you visit Yellowstone National Park?

. Yes, it's a large park with many natural wonders,

I think the best-known sight is OLD FAITHFUL.
What's 01d Faithful?

It's one of the most famous geysers in the world.
It's really fantastic.

How about the American food? Is it good?

I 1ike it very much. Well I've brought many photos
of the most interesting places I visited. I can
show them to you if you want.

I'd Tike that very much. When can I see them?
Tomorrow night if it is good for you.-

No problem. Can I arrive at ;ight?

I'11 be waiting for you at eight. See you tomorrow.

See you.

15. Talking about fresh water factories

A.
B.
A.

Hello! How are you?
Fine, thanks and you?
Just fine.

Do you know I've been to Kwait?
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How interesting. Did you enjoy yourself there?

. Yes, I did. It's a very interesting place.

It must be different from here.

Yes. there‘is something different from here: fresh
water factories.

What's that?

They do not have much water there, only oil.People
have to bring water from the sea, by ship. As this

is very expensive, they built water factories.

These factories take the salt from the sea water

and make it fresh water.

They must use the process of destilation. I think
they need a lot of coal and electricity to do so.
Now they are discovering new sources of energy.Trere
is a factory that burns garbage for its. fuel, and
Some others use the heat of the sun.

Do you have anything more to tell me?

Well, I can show you the films I've brought.

When can I see them?

. Tomorrow night if you wish.
. A11 right! I'11 be at you home at eight. 0K?

. Good! See you then!

See you.

about Pollution

@D I

Hello. How are you?

Fine, thanks, and you?

. Just fine.

Do you know the Royers are moving to the country?
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Yes, I've heard that.

. Lots of people are moving to the country because of -

the pollution.

That's vigﬁt. Everybody wants to live far from
pollution and the noise of the big cities. |
Do you think people live in bad conditions in the
big cities?

I think so. Although the big cities provide us with

comfort there's the problem of the pollution waste.

. Government people have been worried about this

problem.
I've seen, on television, a program about a city
for the future. In that city there will be no

pollution.

. That would be wonderful. But I didn't see this

programme.
In that programme they showed pictures of the
houses of that city for the future. These houses
would be held in the afr.-

It would be funny to live in a house that would fly,

wouldn't it?

about New York City

A.
B.
A.

Hello. How are you?

I'm fine,thanks and you?

Just fine.

I've heard you've been to the United States. Tell
me about your trip.

It was wonderful.
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. What cities did you visit?
. I visited New York and Washington D.C.
. Tell me about them.

. Weli. New York is the largest city in the United

States. Perhaps it is the noisiest too. There are
many high buildings and the mest crowded subways in
the world.

It must be a beautiful cit}.

In New York you can hear the best music and see the
best plays. Broadway and the Fifth Avenue are the

most famous streets in New York.

. Tell me about Washington.

. Washington is much smaller than New York though it

is the capital of the United States.

In fact, several cities in the United States are
llarger than Washington. There are many national
monuments and many government buildings. You have

already been to Washington, haven't you?

. No, I haven't. I'd 1ike to see your films if you've

brought any.

Sure, here they are.

. Goodiv

about London

A.
B.
A.

B‘

Do you think you did well on your Eng1ish test?

I hope so.

You have a different English'accent. Are you from
London?

Yes, I am.
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. Tell me about London. I've never been there.

.-London is famous for its fog. We have there the Big

Ben, the Buckingham-Pa1ace, the Westminster Castle,
The Water?bo Bridge over the Tamisa River. There

are many important Universities. There are also
many important parks with their green lawns, lakes
and museums. We have many famous legends there, such
as Robin Hood in the Sherwood Forest and King Arthur
and the knights of the round table.

I know all those legends. What do you know about

Sha&espeare?

Shakespeare is the most important writer of all
times. He wrote Romeo and Juliet, Hamlet, Macbeth,
Othédo...

Thank you for all that information.

. You're welcome.

19. A History class

A.
B.

Hi.: What did you do yesterday?

Hit I studied the history lesson about the Hindi life.
What about you?

I studied it too.

Did you read about their customs yesterday?

Yes, I did. I liked to know about their religious
customs. You know, they have to wear a turban because
of their religious customs.

They're worn on Republic Day to celebrate their
independence from Great Britain.

It must be a marvellous celebration.
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I think so too. Do you know that the capital is
.New Delhi? |

Yes,.I do. But I think 01d Delhi was much more in-
teresting.. .

Yes, but the old is mixed with the new. There are
many modern offices in New Delhi.

Yes, but there are much more peddliers along the
.side-walks, in pyjama-like suits, strolling around,

doing nothing.

. 1 think we can see pedd1ers everywhere.

. Of course, but that is more common in New Delhi

because people there are very poor.

. Oh! I have to go now. It's about class time.

See you later.

. See you.

the story of a film

A.
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Hello. How are you?

Fine, thank you and you?

Just fine. Where are going now?

I'm going home. Why?

Because I'q 1ike to invite you to go to the cinema
with me,

What film? ’

Its title is HOW MUCH LAND A MAN NEEDS. I've read
the book and now I want to see the film.

What's the story about?

It's about a man who wanted to buy much land from

a farmer. the farmer said: "I'11l cell you all this
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land for nothing if you can walk along the fields
'without stopping from sunrise to sunset.”

B. What happened?

A, The mawn dizd of course. And then the farmer said:
"Now he has all the land he needs: six feet ' @ of
land to lie. I hope he's satisfied.”

B. It sounds.interesting.

21. Talking about Football
| . Good morning.
. Good morhing.

; Do you live in London?

A

B

A

B. No, I live in Brazil.

A. Oh: I'm Americén teo. I live in New York.

B. I've never been to New York.

A. I often go to Brazil. First time I went there was
in 1972 when Pelé& still playedifootball.

B. Do you like football? o

‘A. More or less!. What about you? |

B. I like it very much. I played football 10 years ago.
I scored many goals. |

A. Pele was the king of football, wasn't he?

B. Yes, he was. He scored almost 1.300 goals. . He
was 32 years old when he played his last match.

A. He is a well-born man, isn't he?

B. No, he comes fkom a poor family.

A. Really? I'd never thought so.

22. Plans to go camping



. Hello.
. Hello! Is Sergio there?
. Yes, hi Chris.

. How did you gquess it was me?
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You told me you would call me this morning,
remember?

Sorry, I'm still sleepy.

. Why did you call me?

I just wanted you to go camping with me.

Is anybody else going?

. Of coursé, there are more 20 beop]e going.
. Who are they? |

. They are the people you met at the party last night.
But I've never beer in a camp before.

. Wouldn't you like to go then?

Sure I would.
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. Why don't you come here and I will tell you something

) about the last camp}I've been.

A. A1l right. I'11 be there in half an hour.
B. OK: I'1l be waiting for you.

A. Bye.

B. Bye.

23. Riding Bicycles

A. We are classmates and we enjoy riding bicycles very
much. Toeday is a holiday and we decided to go out
for a ride in the country.

B. Oh! The sun is hotter than I thought. \

A. I'm not getting only hot, I'm tired too.
B. We've ridden for four miles. 1 wish we had a motor bike.
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A. We'd rather have an electric bike.

B. Let's rest for a bit. I'm ioo tired.

A. Look at the lake. It's not far away from here. Let's
go and swim there.

B. A1l right. But I feel too tired.

A. You can rest in a few moments.

B. I hope so.

b) Descriptions of American. states and British and

American cities

1. Describing some aspects of London

‘London is one of the most interesting cities in the
world. Its people are famous for their good humour and punctuality.
Its architecture is secular and kept unchanged for‘years. One of
the most intekesting aspects of London is the variety of pubs.Thee
are 23 different types - from traditimal British to exoctic
imports. The buffet bars also offer a devéstating array of cold
meat sausages, home-made soup and jacket potatoes. The recipes
" have been secretly handed down from landlord to landlord.

In London we have many important buildings: The Buckingam
Palace, which is considered one of the most important because it
is the official residence of the royal family of the United
Kingdom.

The systemvof government is the Parliamentarism and it
is formed by two parts: The Camera of Commons and the Camera of

Lords.

2. Describing Miami
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Miami is in the state of Florida- USA. It is divided
into two parts: Miami Beach and Miami City.

Miami Beach has wide streets, expensive hotels, the
- most expensive being THt FONTAINEBLEAU HOTEL. It is in the
principal avenue in front of Byscayne Bay. Byscayne Bay is
occupied by tbe fahous, rich and Spanish people who call the
bay "Baia de Viscaya".

Miami Beach has many big shops where you can find di
fferent clothes, records and watches,

The black people live in another side of Miami City.

In Miami there are many touristic attraétions 1ike
the Parrot Jungle and the Cypress Garden.

Beautiful islands in Miami contribute to delight the

inhabitant of the city and the tourists as well.

3. Describing Iowa

Iowa is a middliewestern state of the United States,
situated between the Mississipi River on the east and the
Missouri and Big Sioux Rivers on the west. The state is
bounded by Minhesota on the north, by Wisconsin and ITlinois
on the east, by Missouri on the south and by Nebraska and South
Dakota on the west. '

There are remembrances of lowa during the civil war

era: the Larrabee mansion at Clermont, home of lIowa's 12th
gdvernor, which is one of the finest preservations in the
nation. Nearby Fort Atkinsons it is heard the story of
government efforts to protect people from Indians. Towa

primitive past can be explored at the Effigy National Monument

at Marquette.
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Iowa is variety. And this applies to Buffalo Bill's story
who was born in the Mississippi‘rivertdwn of LeClaire and made
his fame as Indian fighter and showman.

It has been said that there are no’' strangers in Iowa,
only fedends you havenlt met yet. You'll find this true in the

southceatral of Iowa, because friendliness is there.

4. Describing Hawaii

Hawaii is a state that belongs to the United States of
America. It's made of many islands and the major islands aré
Kawaii, Calu, Mami and Malokai.

Hawaii's sugar . cultures now pay the highesf
agricultural wages in the world. Ever since Héwaii's first
successful sugar mill opened in Koloa in 1835, cane has dominated
the landscape and economy in Hawaii. _

Like the bulk of island vegetation, most of Hawaii's
residents have native roots elsewhere. Successive waves of
Chinese and Japanese have come to this island, native Hawaians
now comprise only thgee percent of the populatdon.

Although the cost of living in Hawaii runs about 15%
higher than the maifidaads. they go to the north shore with their

surfboard and dreams of an endless summer.

5. The names of the American states

Almost thirty or forty-eight states that now form the
United States have names of Indian origin.

The name Massachussetts, for example, comes from an
Indian word meaning "great hill-small place”. The word Mississippi

comes from two Indian words, one of them means “river" and the



163

other "fish". The word means "fish-river" in Indian language. And
so it is with many states such as Mich{gan, Oklahoma, Arizona,
‘Nebrasca, Wisconsin and others. A1l these names were at first
names of rivers,:towns,~mounta1ns, etc.

The Spanish also gave names to some states. The Word

FLORIDA is of Spanish origin. The name CALIFORNIA is also Spanish.

6. Describing Colorado
" Western Colorado:

| This multi-colored region is massive in scale. From the
stagy border, flat-topped mountains break the level sweep of the
sage and juniper spatted plateau.

Fishing in Colorado:

Colorado has many beautiful places with big rivers and
lakes, where a lot of men go fishing in the week-ends. One  of
them is Rocky'Mountain trout.

Northern Colorado:

Massive mountains highlight the sculptured artistry of
the canyons, the deep blue lakes, the frogen music of a waterfall
and the sweep of lowe}-starred meadous.

Colorado for Camping: |

Camping in Co}orado is the real thing. A1l outdoors, in
the silence of primaveral . forests.

Many of the highways to the campgrounds follow the
shoes' trail. Some lead to historic ghost towns. On holidays,some
families stay there for almost one week.

North Central Colorado:
Denver is the 25th largest city of the United States.It

has become the commercial, industrial and cultural center of the
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Rocky Mountain: west.

7. Describing Wales

Wales-Tike thé,other component parts of the kingdom
of Britain- has retained its own character and individua]ity'
and no visitor to Wales can have a comprehensive idea of the
country as a whole without including Wales in his | itinerary.
The visitor will meet there hospitable people who will charm
him not oh1y by their friendliness but also by the music of
their speech.

He will also find in Wales some of the very finest
scenery in Britain, such as high mountains, peaceful lakes and
rushing streams in the north, valleys, farm 1and§ and beautiful
coastline in the south.

Apart from the principal resorts and the industrial
area of the sbuth, there are virtually no big towns in Wales.
Most tourists will:therefore rely for accomodations in hotels
and 1ﬁns in thé country'towns in the mountains aﬁd seaside
villages. |

' Canal cruising in Wales is for the family or a group

of friends who have a taste for the island water exploration.

8. Describing Washington D.C.

This city lies between Virginia and Mary Land,on the
Potomac River. Many buildings are built in the noble style of
the aficient Greek temples. Most of them are museums and Govern-
ment offices as Washington D.C. is the capital of the USA.

Government is the chief business of Washington D.C.

The chief building is the Capitol. A long wide
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avenue called THE MALL leads to the Capitol. On both sides of the
Mall are museums and Government Houses. At the o&her end of this
avenue a tall, wide, need1e¥shaped building points to the sky. It's
the WASHINGTON Monument. This is a city where America remembers
her famous Presidents. The Jefferson Memorial is a‘Very beautiful
white building in the shape of a circle. Inside stands a statue
of Thomas Jefferson. |

The Lincolmn Memorial is a huge building of white marble,
Inside you can see a famous statue of Abraham Lincoln sitting in
a great chair. There is the memorial to President Kennedy at

Arlington. Here is a flame which was 1it on the day of his funeral.

9. Describing San Francisco

San Francisco is a city in the west of California, in
the‘occidental border of San Francdsco Bay.

In San Frqncisco Bay there is one of tﬁe largest bridges
of the world- the Golden Gate Bridge. |

In San Francisco there is one of the finest natural
harbors . in the world which is thé biggest emporium of the American
occidental coast. Just acroés the bay there are steel mills,
shipyards, chemical plants, oil refinaires and many factories.

A blend of several cultures- oriental, Italian and
western American has giVen the city a unique cosmopolitan flavor.

In San Francisco, there are four Universities and
important museums. Along Grant Street, there is Chinatown, perhaps
San Francisco's most famoqs touristic attraction.

In 1906 the city was almost completely destroyed by an
earth-quake. Today, San Francisco is a city of almost incomparaMe

beauty and enchantment.
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10. Describing~New York

New York is considered the gréatest man-made wonder
of the world. It comprises five boroughs: Manhattan, Queens,
Brooklyn, éronx and the Staten island. Whén people speak abouf
New Ydrk, it is the island of Manhattan they usually have - in
mind. Bringing life and action to the city, there are: WALL
STREET, with high finance and the thrill of the stock market ,
PARK AVENUE, the broad, flower-trimmed boulevard of Tuxury
apartments and modern skyscrapers, SEVENTH AVENUE, the main
artery of the country's fashion industry, FIFTH AVENUE, with
its great shopping center. |

| One of the major touristic attraction of the cfty is
MISS LIBERTY holding her lamp by the golden door of the city.
Manhattan is a magic mighty island because it his a little bft
of everything. New York has every nationality because millions
of immigrants'have been going there. Chinese people make an
oriental island in Manhattan called Chinatown. So do fhe Germans,
Italians and Greeks. One can see a lot of interesting places in
New York such as GREENWICH VILLAGE where one can find folk-
dancers and folk-singers and artists who display their works in
the open air.

The most important building in New York is the ‘EMPIRE
STATE BUILDING, the most famous in the world. ROCKFELLER CENTER
is a cluster of skyscrapers with shops, gardens and restaurants
surroundiég its GOLDEN PROMETHEUS FOUNTAIN. BROADWAY s the
entertainment center of New York with leading stage, theatres
and screen theatres. |

The heart and brain of New York is the Hudson River.



6.10. Appendix 10: CHI-SQUARE TEST

a) EXPERIMENTAL GROUP

X IS THE OBSERVED VALUE

%, 1S THE EXPECTED VALUE

COBSERVED VALUES (x;) .

Students Frequencie; Total
Pre-test 23 | 39 62
Post-test 21 81 102
TOTAL 44 120 164

EXPECTED VALUES (X;)

Students Frequencies Total
Pre-test | 16,63 45,37 62,00
Po;t-test 27,37 . 74,63 102,00
TOTAL | 44,00 120,00 164,00

>
t

2 _ (23-16,63)° | (21-27,37)% , (39-45,37)% , (81-74,63)°
N K L“?7j§7*l‘ 4‘"K§T§7' - 74,63
&

5,35

>
1
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From the chi-square table to a = .05 (degree of freedom: 1)

2
Xx°gs = 3.84 (see SIEGELSO(p.249))

x2 > x205 is significant at .05 level.

b) CONTROL GROUP

X, 1is the observed value

b3 ]

is the expected value

OBSERVED VALUES <Xi)

Students Frequencies Total
Pre-test 23 39 62
Post-test 21 61 82
TOTAL 44 100 ' 144

EXPECTED VALUES (X,)

Students | fFrequencies| Total

Pre-test 18,94 43,06 62,00

Post-test 25,06 56,94 82,00

TOTAL 44,00 100,00 144,00
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(21-25,06)% . (39-43,06)° . (61-56,94)2

2 - 23-18,94)°

= T18,97 * 75,06 * 13,06t T %%,97
x2 = 2.20
From the chi-square table to @ = ,05 (degree of freedom: 1)
2 = 3.84 (see SIEGELSO(p.249))
X.05

x2 < x205 is not significant at .05 level.



