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RESUMO

Este trabalho apresenta como foco de analise a relagdo existente entre as
representacées tedricas do professor alfabetizador sobre o processo de
ensino/aprendizagem e suas implicagcbes na pratica pedagodgica pessoal,
entendendo-se tais representacbes como constituidas pela internalizacdo de
conhecimentos e das experiéncias individuais na inser¢ao social e cultural durante o
processo de interacdo. As representacdes configuram-se em elos de uma cadeia
ininterrupta de interpretacéo, de atribuicao de sentidos e significados aos objetos do
conhecimento, sendo que, no confronto com outros sentidos, podem constituir-se em
instrumentos de superacao. A identificacdo das concepcgdes tedricas dos professores
sobre ensino e aprendizagem, foi realizada a partir da analise de conceitos implicitos
em proposicdes teoricas selecionadas por eles como significativas para o
desenvolvimento do processo educativo, e julgadas pertinentes de acordo com sua
concepg¢ao de mundo. As proposi¢coes apresentadas versavam sobre a concepg¢ao
de educacao, ensino, aprendizagem, papel do professor, desenvolvimento humano e
ensino da escrita, pautadas em tendéncias pedagdgicas, psicolégicas e do ensino
da lingua escrita. Para verificar como tais conceitos revelam-se na pratica da sala de
aula dos professores pesquisados, adotou-se como parametros de andlise as
enunciacdes discursivas que configuram o0 processo de interacdo no
encaminhamento metodologico que desenvolvem na mediagcdo discursiva. O
referencial tedrico pauta-se nas contribuicbes de Vygotsky, Bakhtin e seus
seguidores, 0s quais concebem a possibilidade de apreender o ser na sua inteireza
social e singular. O pensamento dialégico é explorado com o objetivo de relacionar a
linguagem, a aquisicdo do conhecimento e as representacbées como formas de
conhecimento, significacéo e referenciagdo envolvidas na formacao da consciéncia.
A andlise dos enunciados gerados na interacao da sala de aula foi desenvolvida a
partir de aspectos fundamentais nesse processo, tais como: a importancia da
interacdo no movimento discursivo, o processo de internalizacao e a relagédo entre a
apropriacdo do conhecimento e o desenvolvimento das fung¢des psiquicas — ponto
de convergéncia entre linguagem e pensamento. Procurou-se, igualmente, por meio
da identificacdo dos recursos expressivos utilizados (entonagcdo, repeticao,
metaforas) no processo enunciativo-discursivo, apreender as marcas da
expressividade/subjetividade/heterogeneidade enunciativa que se mostram, se
desvelam e se constituem nas negociagcdbes de sentidos, significacoes e
referenciacdes presentes na relagao do sujeito com a linguagem.

Palavras-chave: Representagcdes; Conhecimento; Linguagem; Enunciacgoes.
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ABSTRACT

This work is focused on the analysis of the existent relationship between the
theoretical representations adopted by literacy teachers concerning the teaching-
learning process and their implications on the pedagogical practice, when such
representations are perceived as constituted themselves by the internalization of
knowledge and personal experiences in the social and cultural insertion during the
interaction process. The representations are, in essence, links of a continuous chain
of interpretation, meaning and sense assignment towards the knowledge objects
and, in the confrontation with other meanings can turn themselves into overcoming
tools, as well. The teachers’ theoretical perceptions identification concerning the
teaching and learning processes was done from the analysis of the underlying
concepts included in speculative proposals which were chosen by them as significant
ones in the development of the educational process, and considered as relevant
according their individual opinion. Such proposals were concerned with matters as
education, teaching, learning, the teacher’s role, human development and the
teaching of writing, supported by pedagogical, psychological and educational
tendencies related to the teaching of writing. In order to evaluate how these concepts
revealed themselves in the classroom practice of the investigated teachers, it was
adopted, as parameters for the analyses, the discursive enunciations that denote the
interaction process in the methodological approach developed in the discourse
mediation. The theoretical reference is based upon Vygotsky’s and Bakhtin’s studies
as well as their followers, who consider the possibility of understanding the human
being in its social and singular wholeness. The dialogical thought is explored with the
purpose of relating language, knowledge acquisition and representations as forms of
knowledge, signification and reference as parts of the consciousness’s formation
process. The analysis of the statements generated in the classroom interaction was
developed from some aspects that were basic in this process, as: the importance of
interaction in the discursive movement, the internalization process and the
relationship between knowledge appropriation and the development of psychical
functions — convergence point between language ad thinking. By identifying the
expressive elements employed in the enunciatory-discursive process (intonation,
repetitions, metaphors), it was also made an attempt to understand the traces of the
enunciation’s expressiveness/subjectivity/heterogeneity which show, reveal and build
themselves in the negotiation of meanings, senses and references that are present in
the relationship between the subject and the language.

Key words: Representations; Knowledge; Language; Enunciations.
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