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RESUMO

O principal objetivo desta dissertacdo € o de apresentar um estudo desenvolvido a partir de opinides
e crencas de formandos de cursos de Letras Portugués/Inglés de quatro instituicdes paranaenses. A
meta foi a de entender como a formacgdo tedrica especifica seria representada em discursos da
licenciatura, pressupondo-se que o imagindrio e as representacdes partilhadas de uma comunidade
sdo de importancia fundamental na conducio de suas praticas. Para desenvolver a pesquisa, foram
tomados dois caminhos paralelos a serem cotejados no final: um foi o da andlise das opinides dos
formandos sobre sua formagfo académica relativa as teorias de aprendizagem de lingua estrangeira
(LE), o outro foi o da andlise de determinada literatura especializada referente ao tema da formagao
tedrica do professor de lingua estrangeira desenvolvida no nivel de graduacgdo. A coleta dos dados
produzidos pelos formandos ocorreu através de questiondrio aplicado pessoalmente. Na conducio
tedrico-metodoldgica se buscou bases na Andlise de Discurso de linha francesa, principalmente
através de trabalhos de Athayde Junior, Bertoldo, Branddo, Coracini, Grigoletto, Mascia, Mussalin,
Orlandi, Pereira, Silva, entre outros. Basicamente os conceitos empregados foram os de: a) sujeito
do discurso (visto como sendo de natureza também inconsciente e contraditéria); b) discurso (visto
como sendo uma atividade ideoldgica e histérica na qual o sujeito assume posicdes e atitudes) e
c¢) memodria (vista como sendo formada, neste caso, principalmente pelas perspectivas dos
pesquisadores e compondo o influente interdiscurso de dizeres da licenciatura, referéncia constante
para os formandos). Em relacdo aos dados analisados, observou-se a existéncia de: 1) um nimero
considerdvel de formandos insatisfeitos com sua prépria formacdo académica relativa as teorias de
aprendizagem de lingua estrangeira; 2) uma consideravel memoria de dizeres veiculando frustragéo,
em sentidos gerais, na preparacdo de professores na licenciatura; 3) énfase na divulgagdo do papel
da teoria sem que, no entanto, o trabalho de pesquisa propriamente dito tenha se concretizado para a
maioria dos estudantes consultados.

Palavras-chave: Formagdo Teorica de Professores de LE; Memodria de Dizeres na Licenciatura;
Discurso de Formandos, Ensino de LE na Escola Publica Estadual.



ABSTRACT

The main goal of this research report is to present a study about students of Foreign Language
Teaching Education Courses in four universities in the south of Brazil. The research purpose was to
understand which should be the students’ conceptions of the specific theoretical knowledge,
presupposing that representations shared in a community play a crucial role in its practice. In order
to develop the research, two parallel ways were taken which lastly would be compared: one related
to the analysis of the students’ opinions collected by means of a questionnaire with questions about
their own university education mainly with regard to the Foreign Language Learning Theories; and
the other related to the analysis of an amount of specialized bibliography connected with the foreign
language teaching education topics at graduation level. The data was analyzed using some
Discourse Analysis Procedures (French School), based on writings of Brazilian researchers as
Athayde Junior, Bertoldo, Branddo, Coracini, Grigoletto, Mascia, Mussalin, Orlandi, Pereira, Silva
among others. The main concepts used to develop the analysis were: a) the concept of subject of
discourse (seen as having a contradictory and unconscious nature); b) the concept of discourse
(seen as being an ideological and historical activity in which the subject assume positions and
attitudes); and c) the concept of a memory of sayings (seen as being produced mainly by
researchers perspectives and composing an influent interdiscourse of sayings at the foreign
language teaching education courses, important reference to those students). As a result of the
analysis, it was mainly observed that there is: 1) a considerable number of students who
demonstrated that they were dissatisfied with their academic education on Foreign Language
Learning Theories; 2) a memory of sayings, at this space, working as a way of spreading a kind of
frustration discourse; 3) an emphasis of the key role of the Foreign Language Learning Theories,
into the classrooms, but a lack of real opportunities with engagement in research for the majority of
students at this pre-service education courses.

Key words: Foreign Language Teacher Theoretical Education, Teacher and Students Discourses at
Pre-Service Education Courses; Foreign Language Learning and Teaching in Estate Schools.
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